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. . INTRODUCTION

This revised bibliography contains fifty new entries, the great majority relating
to research. The reader will also find references to theoretical discussions.

: For a comprehensive article containing g&% references, the reader is invited
to “Speed Reading: Is the Present Emphasis Desirable?” in Nila Banton Smith
(Ed.), Current Issues in Reading, 1968 Proceedings, Volume 13, Puri 2.
NEWark DEanare intermtlendi Eﬁddlllb Assm_mtmn !96‘) 143 7{3 Fl1c Tmpz:r

L at the: IE’.A meentn;m in Emstgn in l%?ﬁg Imnn:dl.,m_ly fuiluw:ﬁg lh; rgadu
wﬂi find two shorter pdpus which presént views for and duamsl Ihc lopic.

o

A distillation of rcsehrth [findings rt,lalmg to various- aqpcgts of spgcd-

3 - . reading is “Questioné Asked Ahaut Speed Reading,” The Clearing House, 44
(january ]9?(1) 27.2 2’?8

Fm’ 1hL r’eauhs c::f a queslmnnd:re surv;y Qf t;Urrent rcﬂldm;&1 m_prDvLI’an"

in t,h,B Unltad States am“i Qanadd, SEE "‘A Cmnpdratwg E,Lmly Gf Ri‘.ﬁ,du‘lg
' Impmvament Programs in Industry and Education in”the United States and
- Cidnads,” Prageedmgf of the ng!fth Meeting of ‘the North Central Reading
Associgtion, 6, in press. The paper is also dleldblf;‘ thmugh ERIC/CRIER (ED

035 521).

“Speed reading” is an. mterestmg aid controversial facet t;}ff reading. Thl’:.
selected bibliography includes references covering the past foriy years. For
convenience, references have been grouped into the following categories:

tachistoscopic and L.Gﬁ[fﬂll&d pacing, paperback_scanning, retention of gains,

W

: d:fferences and measuremefnt. More than th;rty -five journals.. and other
publications are represented. For a comprehensive overview of the trends in
' reading ‘rate research, over forty years, the reader is invited to refer to the
writer’s “Selected Review of-Studies on the ‘Effectiveness of Various Methods

of Increasing - Reading Efficiency,” whmh appeared in the Journal of the -

Eeadmg Specialist, 6 (De«:cmber 1966), 74-87, 125 references.

S

g Thaa‘campller of thls blbllegraphy hopes that the ﬁ:llcrwmg pag&% ddd a
+ little more llg,ht to the area referred to as Spégd Reading. -

R ) ’ i N B
) L : & B ¥ ] '

[

ﬂextblllty, perception, prm;éssmg informafion, studying, conditioning, sex _
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TACH|STO CDFE AND CONTROLLED PACING

"

{}rlémally the '&nter intended to ificlude a sapam[; i m.;im}f Lnni,nmngﬁ %Iud]ga.
dealing with the hu]nsmguaps o befollowed by unother category containing
studies dealing' with controlled pacing devices. However? most studies report
the use of-a Lumbmuj methods approach; therefore, studies nﬂlatm;ﬁ to the
two méthods are listed together. -

=

AMBLE, BRUCE R *‘Readmn by Phrases,’ f’ahjamla Jumnu! af :’duwmma!

Research, 18 {May 1967), 116-124. | 7 o I

-Summarizes and discusses -the implications of three studies relating to _
- phrase reading training-for ihiermediate and junior high school pupils. .-
v Concludes that phrase reading training “can increase p&rg;pmdl span and
- reading coiriprehension and rate “with students of low,smedium, and high
*reading achievemeént” with no “significant advantage or change in reading

vocabulary.” (23 raﬁ:rcn;es)

=

AMBLE ‘BRUCE R., and GORDON BUTLER. th%e I{Ladmg Ti;lll‘mg and
the Rsadmg Af;hlcvament of Slow Learners,” Journal of Special ﬁ.dlii‘ﬂ=
tion, l (Wlntar 1{1{17) 119-126. : : :

f\‘f:‘

D]%LLI%SL‘S 34 stutlﬂntﬁ invplved in “special classed for stow !carm;:rs " 28 in
‘the phrase tmmmg program and 26 in a, pmgmm involving selected’ reading
. exetcises.” Each group had 15 trhining sessions over, a_three-weck period.
The phrase training gl‘i}Llp made greater gmr"i in rate, (5 references)

= £

ANDERSON, IRVIHG H ., and CAMERD‘J W, MEREDITH. “Th; RdeII]E of
Projected "Books with Special Reference to Rate and Visual Fd[lngE ”
Journal of Educational Research; 41 (1948), 453460.

Twenty students at the University of Michigan’s 5;11::;1[ uf‘ Edycation read
. four hours- of C. 8. Forester’s. Captain. Horatio Harnb!:;:wer Two hours
were- spent, reading from the book, and two hours from hlm;tnps pFDJgLIEd
on the (:Eillng The book was read 12 percent faster than the projected
version; in both ‘ways, the ﬁ;ste:ﬂ; IB;ldlIlEf was toward the Lﬁd of the
two- hcjur permd ' B oo _ . P

a # t = =

BARRY, REB,RT B., and PAUL E. EMITH, “An EJ{pEFliTl;l‘lt in Ninth trade K
R,emjmg Improvement,’ Jauﬁml of Edm:‘az‘zmml Pspgizﬂiagp 45 (19:4)

T4074147 -

4

Pr;sents two EKPBFII‘HEHI& lnva]hng mnlh gmders in Et‘sdlc%tér Public
Schools. First experiment {1951-1952 , involved 473, in two high sghugl
ﬂum:d graups to determine if any dntfereme in fe.-;dmg ablhty arose from

b
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seeing each week one or two lowa hlnhg_‘hlll P4 films were almwn “No='

significant difference between the groups that &w one film and the groups
that saw two films a week.” Measurement was the Nelson Reading Test.
Second L*{permmnl in 1952-1953 " involved 2,166 ninth_graders in public
schools: - - o

T .
B i

ISEAULI‘:’E CLAUDE. “Rapid- Reading fiﬁﬁilié,” lfﬁl?ﬂiﬁﬂthGéiﬁlﬁf of Op-

of FEd(‘j]l]g Imprﬁvm’nem (1

rometry, 31 (Décember 1969), 100-107. .

Discusses relevant data stemming from LfasSu. in rgpid reading now in the
second decude of operation at the School of Optometry of the University
of Montreal, Describes the pmgam which includes tachistoscopic and
p;u;,mg exercises as well as discussions relatipg to reading, Concludes that
“optometry can make a Ll:‘Eliil,;Hld most valuable contribution in the field
| ligheretidges),

H

;BEEGEE? ALLEH; “Are Machines Needed to Iumrcasw*liczadlng Rate?”
= . Educational Technology, 9 (August 1969); 59-60 N .

= F X 3 : g ! B _ . e . f
Discusses findings of gresearch IE]iitlﬁg!tﬂ the use of tachistoscopic and

pacing -devices and conclsdes that “at this point in time, when teaching .

groups of students, wﬂmt _can be done with machines can be done as well, if

snot better, without.” gg;‘,sls that these findings may in part reflect the

BRIM, BURL I “Iinpact of a Ri_;ldiﬂE Improvement Program,” Jowrnal of

éﬂflxydrc put into the hardware. Emphasizes that the findings refer tor

groups of students arid urges altention be given “lo the two or three
students in nearly evety classroom” who may profit from the use of
mdl\ndua’f machines. (10, n..f’::rénu:»:) ' N

[E

Educgtional Research, 62 (Degcmbu 1968), 177-182. . ¥

.. Twelve- groups, one cach month, of U.S. Air Force personnel were trained

through the advanced reading program of Perceptual Development Labora-
‘tories. Tachistoscopic exercises included smgle digits, series of digits?

‘geometric forms, word forms, and phrases. “Each group showed a statisti-

cally . 5151111;1,4:1{ gain in apeszd of reading without a significant loss of
comprehendion.” (i’?‘ rﬁfc:*r;nt:é*i) .

1
i

CASON, E. E‘- “Mechanical Methods for IﬂLFEdSlﬁg the Speed of Ecadmg

th‘aiifé‘fé College Contributions If}»f*zizfrafifjrz 878 (1943), ix plus 80,

“éc‘) ':elélllh(,dlﬂ dliferéme in results ﬁ'gm different methods wgs’ mmluded

= B & *

~DUMLER, MAEVIH I. A Study of Factors E.f:hited to Gains in th(:: R.e.idmg

Eate of College Students Trained with the Tg(;hlstDS{:ﬂpE and Accelera-
Jmmml of Bdumtm}zal Resegn:iz 32 (1958), 27-30. .

- E
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Suggests need for further research relating to reading rate and personality
among ebllege students and retention of gains_in rate,

FANGMAN, THOMAS J. “Phrase _Eeading for the Mentally. Retarded,”
' i}fssré?zé}'z‘f}zz‘f;si&SfraffL 28 (1968), . SQG (Univérsity of Towa)

Involved edu;ablvz mentally retarded students at the junior and senior high
}E school level. Training consisted of tach;smswapu,ally presented meaningful
phrases on films at third grade level. Films were prgsgnlad twige daily for,
10 consecutive school days.” Concludes that “students in cjasses for
educable mentally retarded can increase their reading rate in a training
program ds51gned for mentally normal students" while the degree of
comprehension ‘“‘remains essentially the same.’ ’

| 'FLATYT, EARLE E “The Influence of Individualized Eye-Span. Trarn‘mg with
Dlglts on Effective Reading Rate,” Dissertation Abstracts, 27, A0-A
(1967) 322! (University of ﬁDﬂﬂEL[lEuI)

¥ Purpose was ‘ 1o determmt:: the “effect of mx;hwduahzcd tachistoscopic
training with digits on ef’f’g;;xve reading rate.” Involved *‘four homerooms,
e - each with twenty-six students, from two parochial hl%h schodls located in
an industrial center....” The training program consisted of twenty-minute
sessions threé days a w::t,.ls, for ten weeks. Findings indicated that students
receiving taduatuscaplc training with digits did not show a 51gi‘lifit;,;nt
mprovement either ‘in effective reading rate, in words per minute rcadmg

rate, or in silent readmg ;gmprghensmnﬁ‘(ﬁ)n the basis of these findings,
th:‘:re l% addltmnal reason (o qunsngn {}1e leuf: s:if ta;h[%tgscupm training

,-,3
&

- GLOCK, M. L. “Thf: EFfELt Upon Eyﬁ-anamgms and Readmg Rate at thc "
- College Level of Three.Methods of Training,” Jou rf?ﬂ'l of Fducational
Psydzﬂlf;:g 40 (February 1949), 03- 1(36 :

C{jllegé Fn;shrnen were divided: into %mups— one group was fgught wnh
“ - . Harvard films, the second with’ experimental films which allowed (wo full
lines of print to be seen, and the.third with books. All material was the
_same. .All- methods rgsulted in improved ‘eye. movements, as well as
-improved- reading rate,. according to ~Traxler High Scii'dl Reading Tes:,
lowa Silent’ Eeadmg “Test, and the Blommers Rate of Cnmpr&hﬁnslnn TE&I
No method was best, ljut sume teachers were m me efff‘c:twe (12 rett:r-

=éﬁi:ES) ' CoL - - -

HANDLEMAN, ZITA K. “The Effects of the Controlled *Reader on the
o _ Raddmg Improvement and Personality Adjustment of Students Enrolied
' i in a”High School Summer Reading Workéhop,” Dissertation Abstracts,
, 4-A (19(’37); 1207-1208. (RLthrS — The State Universjty)

3,

o
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friz ‘%:xty high school students “were randomized into six sections of reading”
In a’ six week summct workshop “in an urban high - school i a low

: socioeconomic area.” Three methods of teaching reading were used in the
) . study: book centered lQLhIllC{liLﬁ book centered techniques and machines
' used 5ub2tanllv¢ly, and book centered and machines used as placebo.
“Reading improved sngmfdum]y more with the, use of book centered
techniques .and machine placebo.” Regarding personality adjustment, ac-
cording to the Califernia Personality Test, there was greater improvement
- (p <.05) with booek u;nlc,rs:d [eghmqu&a than through either of the two

other techniques.

- =HE;F‘L1N, VIRGINIA B. “Is There a Rﬁlﬂgﬁnhhlp Between thé Use of RL&L{H]&
: Machines and Psychélogical Stress?” Proceedings of the Cullgge. Reading

_Association, 1965, 19-30. - ‘ =

- States that Ewden;u to date indicates lluia "Instrument ILL]]I]IL}LH_.% uzsmg,
Jpprapnatc nmt;—:rmls pmpgrly applied, have the decided effect of reducing.
emotional and physwal stress . . .." LI S ot

- A . R
-

HCILMI:S JAFI{ A. “Gifted Adults C:m Learn to I{ead Faster," California
Jc::uriizil af qufﬁtmﬂal Resalrck 4 (11)5?) 103:110. B
=Y # CE N :
' Rapurts on fifteen executives Df thé %Lsnd:ﬂfd Oil Campany who were given
“training using .tachistoscope, Haﬁfand Reading Films, ﬂlSLLlSSlC’III% and rate
- "~ charts, (]’? fEfLFE.ﬂLf:S) . .

k]

B - JAMES, I{ALPH L. *"An II’WES,_I]E,;H!GH into the- Rcadmg h{i?;?ﬁt.y of Siud{:nls :
at a TL;hmgal Teacher- Trdmmg Cﬂllegc British Jﬂamﬂ; of Educarional
Ps_ychﬂiagy, 37 (}967) 391- -393. . h

= =
o Iy

. : |
s States that the lepr§E of the study was ti;z discover thé value af zhc use
of* the Harvard Univessity. Reading Course.” Adults were in” four groups:
- 1) sgeretarial, 2) caféring, 3) printing, and 4) clothing and -allied subjects. -
| A fifth group was the ‘control."Training consisted of eight sessions during

which eight films™and eight reading passages from- the. Harvard course,
- .. together -with their related multiple-choice EﬂfﬂprhEﬂSIGH tests, were

admlmsterad AH groups, ﬂ‘{ifpt thc s&cre‘tanai rmd the ccntrgl gazncd in

- _ r::fz:rem:cg)

JC)HES DAN H. “An E\per:mental Study of Three Methods nF Training
" Industrial Executives in Reading Impravement,” unpubl;shsd doctoral
dissertation, M!Chlgan State Umversny, 1956. : -

Ed

, Discusses results of =pmgram for auto company exedéutives,

5 . . 5
::!.\ = .
: -
Do :
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\, KARLIN, ROBERT. “Machines ;;rid Reading: A Review of Research.” Clear-
ing flouse, 32 (1958), 349-352.

Reports on 13 investigations involving muchines and reading don¢ during
- previous two decades. These were grouped at Jfour levels: élementary,
secondary, college, and adult. Found that of the 12 studies measuring
natural reading -against machine reading, 11 of *“the groups that received
training in the former ecither equaled or surpassed the machine groups in
rate of reading.” Suggested spending more money on materials rather than
on machihes, (13 references) :
ey

A - N = & ‘;.‘i .
" KRUEGER, ROBERT. *“Using "a Simple Tachistoscope,” Reading Improve-
o menf, 3'(Summer 1966), 78-80, 88, < .- - ‘ ;

et =

into 4 tachistoscope. - ' o

- "LAFFITTE, RONDEAU G., JR. “Analysis of Dicreaséd Rate of Reading of

s . College Students,” Journal of Developmental Reading, 7 (Spring 1964),
165-174, = o -

; . ¥ = . n . - s § ;= fors g Y
Describes the use of a device that converts a filmsirip-or slide projector-

Reports on- 56 college freshmen divided into three groups. One group
- feceived skimming practice exclusively; the second group, rapid reading drijll

.. " only; the third group, skimming and rapid reading practice, The second and

third groups’ used tachistgscopic and pacing devices. Training lasted two
months. All three groups significantly increased feading raté, with most of
the gains-for the :three groups occurring during the first monin of training,

(35. references)

. .
1= - B
= - i

*  MANOLAKES, GEORGE. “The Effects of Tachistoscopic Traming in an
. Adult Reading Program,” Journal of Applied. Psychélogy, 36 (December
" 1952),.410-412: : | Lo

I . . .

Compares 34 officers=at Maslne Corps supply sthools who were divided
" into E and C groups, The C group,had tachistoscopic training while the E
~ “.group had additional .vocabulary and comprehension training. Both groups
used, reading rate controller (eighteen 25-minute sessions). On tachisto-
scope, the C group had eighteen 12/-minuté sessions. “No significaft
2 differences between the groups in the number of fixatiops, the increase of
~ the span of recognition, the reduction of regressive movements, or reduc- )
dion of the duration of fixations.”, There was a significant difference in -
reading rate in favor of the E group (from 351.8 to 809.8, compared to”
.. 352410571.8). ' . .

;

;MARGARETTEE ELIAS J. “Tachistoscopic Trﬁniug in Industry,” élnszgcasz

Journal of Optometry, 29 (1952), 286-292. o ;;f

S
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£

D;SLU%%L“% 4 course mesim;; of 39 tachistoscopic. training sessions which
was given to 20 engincers from Western Union. A control consisted of 11
engineers. Of the 20, 11 finished the course given during the Junch hour,
Measuring devices were Keystone Telebinocular and Minnesota Speed

Reading-Test for College Students, Part. I. Class met two und, three times a

-week for 30 minutes, a total of 16% hours. Gains appeared in span of

recognition and readmg speed, but “the subjective responses to the-gains
attained seem to be more significant than the .%.Llllﬁlll_,dl restlts.” Suggests
no more than 15 minutes for LdthSiDﬁQDI}E lrammg cach session. (10
~references) -

MAXWELL, MARTHA J., and ARTHUR HORN. “A Comparison of Two
Methods for lncr;aamg Reading Speed with the Reading Accelerator,”
Journal of the Reading Specialist; 5 (March 1966), 113-116. a

Reports that the group which was told to increase rate 150" wpm ecach -

session on the readmg dr;c:f:l;rgmr (m ;:mumsl tc:a th: gmup 1}1.11 was tuld to

8 pra;tme ses,axans ’Iw;:lv:: g(}l](_,gg ;tudems mvolved

McDOWELL, NEIL A. “The -Effectivencss of the Controlled Reader -in.

DEv;imeg Reading Rate, Comprehension, and Vocabulary, as. Opposed
to the Reguldr Method. of- Teaching Reading,” Journal of Experitnerntal
Education, (1‘}(’34) 363- ?57

Sought to determine if amgunt of grawtl by use, of Controlled Reader
exceeded that normally Expez,i&d in a devalapmental program -- 32 fifth-

. graders involved (paired in matched groups). Found no significant differ-
*-* ences between groups before or. after program; neither gr@up ds:mﬂnstrglgd

e excessive growth. -

"POULTON, E. C, “British Courses for Adults on Effective Reading,” British
. Journal Qf*'Ediﬂ;gtliﬂlﬂ[ Psychology, 31 (1961),.128-137.
Surveyed reading courses in England. F(jund most based on thg Harvard
course, using the Harvard films. Addltlcmal reading passages however, were
prepared for British students. Reports indicated that “the Average rate of
reading normadlly ‘started:at 160 to 280 words per minute and ended at 340

_to 500 words per minute, gwmg increases of between 40 and 130 percent.
There was more oftefi a gain’ than a loss in comprehension ... " Follow

]

b

ups on students show losses, but reading is Sllll ahead of begmmng rate.

(36 referr:nce:s) . L -

b ]

RANKIN, EARL F., JR “Sequennal Emphasis Upon Spﬁed and Comprehen-
= sion in a ﬁgllcgg Reading Improvement Program,” Journal of Develop-

- mental Reading, 7 (Autumn 1963), 46-54. . .8

3
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Two sections of 48 students at Texas Christian University. were. givan}? i
weeks of speed training followed by 7 weeks of.comprehension training.
Two other sections of 48 students each were given the training in converse
order. The subjective and LThjELUVE results indicated that the first group, at
-semester’s end, read faster llmnathe sccond group: and *there was no
sigiificant diffEfEIh‘:E between grz}ups on vocabulary, comprehension, or
total test scores.”|In addition, the first group tended to respond more
positively on unsighed quésriunn.sirgs ‘(Speed training was given via tachis-
toscope, reading fjlms, accelerator reading, and timed reading exercises;
comprehension group d:ﬁ;LSsLd vocabulary, main ideas, author’s purpose,
study skills, concentration, and memory.) Indicated that if pmjr compre-
hension is a rm.ult/gf‘ slow spgec‘l thén speed might bc taught first, but with
care and not W’ltl’l yﬁunger grnups

RAYGOR, ALTON L., DAVID M. WARK, and ANN DELL WARREN,
“Operant Cﬂncjitim’iiﬁg of Reading Rate: The, Effect of a Secondary
Rejnforcer.” Journgl of Reading, 9 (January 1966), 147-156. -

Significant gains in rate resulted from the use of reinforcement of green .
lights. Fifteen college students involved. Suggests need tij define behavior,
and adult reading and reinforce these behawm‘s '

" STANDLEE, LLOYD 5., and EUGENE A. HOOPRICH. Annotated Bibliog-
raphy of Reading Instruétiow For Adults, San Diego, California: US,
Naval Personnel Research Ac:tlwty Project PF-Q17- [}‘2 -0I'l.18, .October

1961. (400 refersnces)

[

Sez: lalso” Standlee. ;md Hooprich’s Review of Résearéh on Réa&'mg Instruc-
tion For Adults. San Diego: U.S. Naval Personnel Research ALIwity

(Tec:hﬁica"i' Bulletin EZJZL August 1962. (119 references)

Available from the same source is Hooprich and Anderson’s “An Experi- -

mental Evaluation of Methods for Improving the Reading Skills of Students
al. a NISEP Preparatory School,” Research Report SRR 66-16, March
1966; ;me:l Hooprich’s “The Rélattans}np of F{Eﬂdlng Ablhiy to Agluave—:

‘mefit in an Experimental Electronics Technician Sc:hcml Research Memo- '
randum SRM 66-37, June 1966. . ,, w i

kY
TAYLGR STAHFGEE) E. “Eeadmg lnstrumgnt U%ag; Reading Teacher, 15
(Mﬁy 1962}, 449-454. - . .\ ' , :

Discusses various kinds of Equlpment for rea ing lmpmvgmgﬁt Lurréntly in
use in schools and acknowledges that this equ pment is "tD be used as an aid
to- thE teacher aﬂcl as-a part of the total prcgram = \

o, ‘, £ \ ; . T ‘
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TINKER, MILES A. “Devices to lmprove Speed of Reading.” Reading
Teacher, 20 (April 1967), 6(}5{%(}9 ,

thl: ll’i:l!’!*séllglﬂd; L.ltm;:, lhe f’,ﬂcimgs éf TESE::[LIL qu;atmns th; va!ue of ‘these
pieces of equipment for use in increasing reading rate in the classroom,
- ) e - : ’ -
WEDEEN, SHIRLEY ULLMAN, “Mechanical Versus Non-Mechanical Reading
Te;:hmquc:q for - CDllagc Freshmen,” School and Society, 79 (1954),

121-123. t e oL

£

The study aimied 1) 1o sludy 111:3 effects of the; r;ddmg rate’ “controller on
the college student 5 reading: ability; &) to compare the efficiency of this
‘technique with one involving motivation without m‘iy ingtrument; and 3) to
discover whether the average mllﬁge freshman’s regdmg can be improved.”
One-hundred-fifty Brooklyn College freshmen wac selected for five weeks
of -training, \mvaivmg two 50-minute periods' a week, Students were"
sgparatad into three groups. Results showed both methods pmduggrj gains,
but thg mds:hmc gr@up Imprgvgé mere 1r1 mt; than the nenma;hma gr@up

to the Lnﬂtm]

WOOSTER, GEORGE F. “An. Experimental Study of"the Reiding-Rite
= Controller,” Journal of Educational Psychology, 45 (November 1954),
421-426. ) | :

=

ez . e =%

Brief study * LDﬁLEl’nQd ‘with the passnblg Valué of %upplﬁmentary tmmmg
on the reading-rate controller in conjunction with a course in effective
study.” AN thtee groups (the tvo. FE’s Tiad 6 students each) «used F. P.
" Robinson’s Effective Srudy; the E’s received training on tlie reading- -rate
controller also. Covered 4 wzéks medsuremépi was - Eabmsgﬂ-Hall Reading
‘Test in History. All three groups increased rate; varlabihty was greater on,
the post-test for each group; fio significant dif'feranzze in mean gain arﬂang
groups; c:tjmprﬁ] eﬁsn:ni of ‘about one-half of all involved in all groups
decreased. “No ektra benefits seemed to accrue frc:m addltmnal training on+

the reading-rate controller.” (8 references) . L e
it-. 4 =, - )
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PI\FE CI{ SCANNING

Little research and uch controversy pn,t,lga:lc an objective {;‘lelidilun nl ihg
p;lpi.‘l‘b;lt._k seunning method populurized by various commereial fifims. In 1962,
exponents for various schools of thought reluting 1o speed reading met at 2
Fonferénce. Their views are presented i Russell G, Stautter (LLL), Speed

Reading: Practices and Procedures, Fﬁr}yermmh Annual Education Confer-

£y - " .
ence at the University of Delaware, Mareh 1962, Other references follow,

BENDER, CRAIG. “C-§ Professor's Methods Develop Top Reading Speeds,”
Qumgyj Ninois, Herald- Wizzg, January 14, l“:?ﬁi‘s li}a;l la.

- Studemg are not sku’nmm&, but are %cmng ;ll Di the words kmd und:‘rstgnd

ing them.” McBride emphasizes the need Lo consider individual differences .

in teaching [d]j't; reading and recommends. an cleven-step approach. For
example: lmld the book at different- Jngﬁlﬁs ‘to determine which angle is

best for you” pm;i:c.,; &c;mg words fast, “with nu i:mnpré’:h::nsiim or 2§,

little us you can manage, for four to _six hours™; “gradually begin on
comprchension as well as sp;cd trying 1o answer mie or two questions
with each readjng™; and - Emﬂually increase your comprehension s and
nmmtam,the best spc:ed you ¢an,’ o N

5

N
I{ LR ALLEN. “Effectiveness of F(Jﬁl Mf’lhﬂd% of Increasing ‘Reading
“Rate, ffamprch;ﬂsmn and H;}.lblllty,“\m J. Allen Flgtm:l (Ed.), Forging
Ahead in Reading, 1967 Pmcbedmgg Volume 12, Part-1. Newark,

Delaware: International Reading Association, ILJ{-:S 588-596. ([‘m,mml

dISSLF‘[E![lﬂﬂ Syrmuse Umv:zrs;ty 1966.)

-Found that all four mothods - tz{,hligsgéplg u;mtmfled reaﬂt:r controlled
- pacing,. ‘and paperback scanmng— ptoduced significant (p{Ql) 23ins in
rate, thic paperback scanning method being significantly super[mjtg the
other methods. No significant change dppedred in Lgmpreh;nsmgflfvel All
=a£ B
but tachistoscopic methed produced - gams in- [lexibility. All gains were
rglaméd When checked Elghl, weeks after’ “the’ EDHIp]EE]Bﬂ of ‘training. '

BERGER, ALLEN “!n;rmsmg Readmg T{JIL WILh del;fbd;ka ¥ Rgadiizg
{mpr@ugmem 4 (Fall 1967), 47-53, 57. ot _f, o

.G]\fcs specific suggeﬂ.tmns on how to increase reading rate with paperbagl{s-
Contains. a discussion of fixations, recognition, Vﬁ[:d!lédt!ﬂl’l 'subvocaliza-
tion, apd regressions. Emphasizes . the need for students to have an

m;raased understanding of the reading process/and the concept- of flexi- .

bility. Includes a brief listing of paparbd;ks and two sm‘1ple quizzes.

-~ . &
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NLHAY{D B EVE,E.ARD “Improving l{atf: VGLJ[’SLIMT}-’, and Cgmpreh;n;
[ 'I;Ihc lnversmn T::ghquIL

]
Ll

Iﬂunmi c{f E:Lgermzfm‘ai

L3

l"hrecs grnupa of ]DD, r‘*acl' were matched. E group 12;;1\!&(3 26-hour COUrse,

L oover ‘%l‘{ munths’ in uwgrf;mn mt;Lhc_ld (:;nid hm:s are r;v;r;gd) Armlhf_r

'recewad no lﬂSiruL.tlﬁﬂ lnv&rsu:u’l grgup perﬁjrmed s:gmhganily bellcr than S

_ﬂtht:r groups on Vdru:ty L}f igsts (4 reﬁ:rcn;es)

C‘CIF‘PMAN WILLIAM 'E.,

.faurn;:zl ﬂlﬁ (NBVEI‘HDLF 1‘3&/’) 292-296.

Three groups of students partu:l
course offered hy the English-de
‘the Southeast.’

artment of *

and M’A:R?’ELL?EN*
Acs;ele:mt;.d F{eadm}_ﬁ fﬁuf‘%; on SAT;V Scores,”

1F
L]

= = &
T
-~

PARRY. “Effccts of an o
Personnel and Guidance

7 B - -
;

er:i in:an JCLEIEMLEQ three credit remdmg§

‘a large pL;bllL university in

‘The verbal test Df the SAT was glven to all -groups, Two .

gmupqimf:t for a total of 48 hours (6-hours a week) durmg an cight-week

- period: one“group meeting at- the first half of

the thlrd tritnester, and the

second gfoup at the secand half of the third trimester. The third group .met
for a total of 45 héurs (3 hours a “week) durmg the whole th;rd trimester.

Dl:ueztwc of the course wis to improve speed

A pﬂperbm:l{s Findings, ‘which included a significant decrease in the post-test ™
‘no evidence . '

~scores of the third group, indicated *
are improved by -taking - the deveiupmuﬂal
- discusses- pf}gmble reasons why the F’ﬂdlﬂgs in
_those in a‘.study by N. _.J. Pallone,

DBVBIDPHIEDI&] Reading C‘nurses upon SAT Verbal SLDI’ES,

Guidance Journal, 39 (IEJEI) 654- 65?

2

FLEMING "JAMES T

Dis;uss&s the research of Crrayum and MGC}-

1950’s. Questions some f;urrErlt as umptmns ar
(3 referenu:s) S . — T

e

Lom

fLLlAM “An Initial Investigation of

, &vluch was mﬁducted in‘the

with rElﬂt!VE accuracy using

..that the SAT -V scores
rcadmg course.” Colfman
this study are different from.

“Effects of Short- and Long-Term

Personnel and o :

“Skimmmg Heglﬁgted in Research and: Tt:dr..llmg,
J:;)umczi of Reading, 12. (D;;émbgr 1968), 211-214, 218. -

>

d calls for further rescarch.

f

he W(;:gﬁ‘"Rﬁadizj_g Dynamiés’z
Umversnty :of E!E:L;wara

LIDDLE
Mz:thc:d unpublished doctoral ‘dissertatign
19657 For abstract,
()DSA

P‘(}Llﬁci that rate rose. 51g1’uELantly and IC!IITPTEHEDEIGH dréppzd aﬁer

see Dissertation Abstrgsts 27 (Septrmber 1@65) R

" training in the Rﬂddmg Dynamics Method. (78 references).

N




R

@

MQBR){DI; VEAR G WDrlhth]E Reading: A Tli:'ﬂe for ;ﬁct}m}!?‘* North |

=

. fﬁra!um Fducation, .lanuary 1536’7 15, 34 '7 o

}’ Y
Cr‘itluz.ss currt:nt views. on umr;dsmjg rate” Df r&adm& prcsent; l.lﬂGr[hEidD“(
v;ewg and methods. - - . Lo
/

g _f

7—'=4_‘;=MLBEIDE VEARL G “Addmg Spt:t;‘d dS yuu I{cad A F]{;rzdﬂ é.dza:szz‘mn 42

'-_, McBRIDE, VEARL G. “Eapld Readmg— Dr. McBr:d& Respm‘:d% Plf::rrzdg- |

(Septcmh&r 1‘964) “14- ]%

3

E}:pri‘szé% unarthﬁﬂgx \*'IC.W% - on incr‘easing rate; makes cfhims of” over
100,000 wmds a4 minute. B — : :

k|

3"?’::@:1 42 (November 1964)," . -

Expnunds further on a speed ré.;dmg pmgmm " wheré? three books are read
' snn‘iultgnem}siy ' e

= 1
] !

i

MGSS;RQTH “Teach ‘f’c:)ursgli Speed Rcadmg, ‘Chicago ?I’IQHFIE, Md}’ ]9.._

1968, Section IGA 8-14, (Annual Sprmg Sglmul Guidg)

A Tribune staff wrlter dez.;nb;s a thI’EE weeisr: course Qn how® to Le.;;h
~ yourself. apﬂt:d rgadmg ' : , , a -

. =
o =

ROBINSON, F: E “An Aid for Imprgvmg Ratg > Journali of E‘d;;rzgz}bfzgf

- Research, 27 (February},ﬁ?%%} 453-455 e

?Qﬁllgge freshmen ' were trained to. read” . spaced phmges of slowly

increasing length; at end of 10 we/tzlf;s “‘r&admg rate as measured by four
- tests had increased 28 percent apd comprehension accuracy had shown-a
small gain (5 percenf).” Recomimends this type of trammg s pnssnbly

--"sLutabl:: for’ elenmmg;}’ school pupils.

{i

‘SPA!ﬁHE GEDRGE D. “Is This a Ereakthrgugh in Réadiﬁg.?“ Reading

Tefz:?her 15 (January 1962), 258-263.

In u::mmcntmg L]ptjﬂ claims mada by Readmg Dyn.]mi;s Spache notes that
it is p]I}’SlGIDglC‘d”}’ ‘impossible to read faster than 800 to 900 words per
minute”; that the *‘Hormal levels of *70-80 percent” comprehension of
material read was uncertain since the students are checked only by
reporting orally; that eye movements fixate at least once Rer line; and that
-students who demonstrate E;{ceptlunal speeds take advgmgbe gf informa-
" tion gained clurmg a five-minute ‘prereading survey and from their ba;k
ground of prngug kﬂuwledge (7 references) :

*

o
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5 E 'ENS, GEGRGE L., and REGIHALD C OREM. “*Characteristic Reading

i

S ngmzqucs of R.lpld Ecaders Reading Teacher, i7 (November l‘?ﬁg)
102- IDS =

E=1

thutmg the. article b}! Spa&hs (January lgﬁﬁ) the writers claim Ilmt

_ rapid readers can reaq routine material faster than 1,500 words per minurte,
- but they must have a conceptual background in the material. n addition,
' “the writers claim that fast readers are able to break the smmd bdfrler and
¥ move dlrz‘:gtiy from sj?mbci to médnmg (ID referemgs) :

o . - e

TAYLGE STANFORD E.- “An L:vglualucm of- Forty Dne Tmm;es Whn Had.
Re;gmly _Completed the “Reading Dynamies’ Pragram Lleventh fé’ﬂf-
book of the Nazmﬁa! Réacimg E’Qﬂffrengs 19&2, 41:56.

Cites thc: fESUItS of i:yc: phmﬁgmphs lﬂddé Wl’lllE rudmg On the basis of
the photographs, Taylar dlsputa:s yarious statements made by Evelyn Wood, -

- partmularly in. regard IlZ'! readlng dynammally“ h{: ;ialms th.ﬂ hm students_

phutagrdphs ﬁlade by ‘Walter J. Moore and athers Taylar alsg dispulﬁs”
Wood’s statement that “you may read, an easy novel at S,DGD or 6,000
word$ per mmute; but read technical material at 2,500 words per
mmuie > He says that not one of the forty-one graduates was able to
attain su;h perf@rmances (4 refen:naes) _ 0

i ;‘
q

UNSIGNEE ARTICLE '“The Bnﬂkwcrm GEtS ;3,1. Clutbaard Mﬂlgr Tke

D]bLUSSéS the Evelyn ‘Wood Reading Dynamms rnethﬁd in some detail,
Comments alsr_t on. the Clalg I{Eadﬂr *Above all, PI’;IL.ULL is’ necdsd"
(uns:gned)

WATTS, JANET., “New Invasiofi from the US.” The Times (London)
. Educational .Slippléfﬂ:?!h 2765 (May 17, 1968), ]58?

... Notes lhe ﬁpc:nmg of the “first British school™ io use the Eve{yﬁ Wood
Readmg Dynamics method. Contains excerpts of a brief 1nterwew‘ with Mrs. -
Wood. : i , o

- . * . ii-i. a5
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RETENTION OF GAINS
The studies that have checked the retention of gains in reading improvement
after a period following ‘completion of 3 program may be grouped into- two
~ categories: thbse that found a loss in the gains, and those that foundan
increase beyond the scores attained on a test at the end of the program. The
research -does not provide clear-cut évidence of retention of gains in reading
improvement., E

COSPER, RUSSELL, and’ NEWELL C. KEPHART. “Retention of Reading .
' Skills,”” Journal of Educational Research, 49 (November 1955), 21 1216,

Describes reading program at Plrdue. Study. aimed at retention of speed
gains; 204 students enrolled in 1950 were pre- and post-tested with
Diagnostjc Reading Tests, Survey Section; control was 208 students wh¢
volunteered. Fourteen months later, invitations for” retesting were sent' out
and 38 inE group and 28 in C group responded. Results: A significant
faction (ca. 60 percent) of the speed gained during . the developmenial
program was retained after fourteen months, - : [

MASSIE, JAMES 5. “In-Plant Tra'ining for Better Reading,” Fg:sfzsijp Jifjénsgés
ment and Maintehance, 3 (March 1853}, 110-112, 7

testing at the end 'of the program of instruction,
= - S \ ) - . ) : i .
RAY, DARREL D, “The Permanency of Gains Made in- College Reading
Improvement Programs,” in J: Allen. Figurel J(Ed.), 'Iliiﬁfilﬂéfﬁéiif of
Reading  Through. Classroom FPractice, 1964 Proceedings, Sk\; lewark,
Delaware: International Reading Association, 1964, 192-193.

. jo: = : C e - H 3 i, i ) ! . . —_;
In checking retention, found an Increase beyond the scores attained on the

.. Reviews fifteen studies. dealing with retention of gain sim;e:ii‘:;lﬂi Seven
- Indicated a retention of gain in; reading rate, while five reported;a decline,
and three reported additional gain beyond the rate attain7/d on the
‘post-test, (17 references) - ‘ : - - i

SCHWARTZ, MARVIN F, “An Evaluation of the Effeciveness of the Reading

Training _Given - in the U.S. Naval School, Preflight,” USN Schoo] -

Aviation Medicine Research Report, 1957, .~ = " ’
Describes ‘program indicating rate of college level subjects increased while
-comprehension decreased as.a result of training, Retention was checked

. - eight weeks later and it was found that 90 percent of the. gain  was
© retained, :

k]
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STATC)H THOMAS F. “Preliminaiy ‘Evidence on F‘ernmmn:y of I{eadmg

RatL Increases Fgllﬂwmg Intensive Tran’lmg in a Eead;ng Lab,”
. American Psychologist, 5 (IE)%D)’ 341-342. :

'+ Twelve Air. Force officers who' haﬁ campletﬁd ﬂ’lE %‘Enndard readmg

improvement lab course’ *developed and supervised by ‘Air University were
located and, after a_time lapse ranging from 4 months to 1. year, had
completed aru::lher course similar- to the first, Found tlgat I) 4 readmg
course improves rate and comprehension, 2) Tollowing ené """

is a drop in reading rate but not to the point of bcgmmng r.:te “and

3) “repetition of -the course tends to result m a reading rate hlghcr than
that achicved at thé Eﬁd of the original course.’

REI,EIIIE:}H .fg:uﬁzal t}f Edufana;mai Ps_y:;‘iza!z)gy, 58 (19137)3 373-378.

THALEEEG, STANTC)H P, “I{&adlng Rate and Immediate’ Versus Delayed

of retentlcm One grﬁup was. tested mimadiateiy aft::r rgadmg, a 1500- wgrd
passage The sec::md gfcup was tested on- the same pdssagcz 24 haurs !;ugr

slﬁw-ratg g_rgup_g, Fmdmgs ‘indicated that ‘slow readers rE_tain&d; signifis-
cantly more. than both average and fast readers”’ under immediate testing; °

however, under conditions of de!ayéd testing, “retention differences be:

Ltween rate-groups disappeared.” - Concludes. that. “while more efficient .

readers remember fewer of the details in a message immediately following
_the reading than do their slower counterparts, these: deta;ls extinguish for
bi}th groups equally w1t]11n 24 hours,”.(19. rEfErences) ' -

17 .
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FLEXIBILITY S C :
c, . | : 7 I 5 . o
The concept_of flexible reading is relatively new. One of the first calls for
“consideration of flexible reading was made in 1952 by Carrillo and Sheldon,
McDonald has madé a comprehensive review of 41 studies relating to rate and

- reading flexibility; his review appears, in.the Journal of Reading, 8 (Junuary

1965), 187-191. A more recent . review is- that'«by Samuel Weiniraub: cfi,

“Research,” Reading Teacher, 21 (November 1967) 169-173. Other specific

studies are ciled below?® . o

BERG, PALfLLDNRAD "Fleﬁibility in Reading,” in-J. Allen F‘igurﬁl (Ed.),
. istas in Reading, 1966 Proceedings, Volume 11, Part 1. Newark,

- Delaware: International Reading Association, 1967, 4549. ,

_ Cites the relaiianship between flexible readingg;ﬁ_ﬁd'f:syf;halﬂgigal freedom. -

' BOWMAN, NORMA E. “Some Relationships between Flexibility and Reading
Gain at the* College Level,” Journal of the Reading Specialist, 6

(October 1966), 20-25. 5 T .

Suggests the consideration ﬁf-pérsmlality tests in de}cfﬁ%ining:rcadiﬁg
flexibility. : © . :
BRAAM, LEONARD 'S. “Developing gnd. Measuring Flexbility in Reading
Reading Teacher, 16 (January 1963), 247-251, = - _

Discusses the Flexibility of Reading Test -and the possibleuses of effective
- reading rate, . : o .

of Reading, 8 (April 1965), 322-325,

CAEEILLC); EAWRENCE W “Develapfng Flexible Reading Rates,” Jourrial

Gives ten. suggestions on developing flexible reading rate and recommends
the_inclusion of teaching flexible reading in the high school curriculum.

.~ CARRILLO, LAWRENCE, and WILLIAM D. SHELDON. “Flexibility of
' Reading Rate,” Journal of Educationgl Psychology, 49 (May '1952),
© 1299.308, o | o :

One of the first calls for consideration of flexible reading, citing need *for
- flexibility testst |

HERCULANE, SISTER MARY. A Survey of the' Flexibility of Reading

Rates and Techniques According to Purpase,” Journal of Developnienrtal
Reading, 4 (Spring 1961), 207-210. ‘ :

i

18 oy
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Des;nl}es a study mvnlvmg 102 Elghih grade pupils {7! averag,é or Jbﬂve'

average intelligence in thrée schools in a midwestern city. The_intépt was

“to ascertain the exient to which pupils in the eighth grade Vary‘ithe:r

reading rate and, technique of reading to the purpose of rEadlg}g "“*The
pupils read three. selections, varying from 1,500 to' 1,900 words in Ignglig

© with the stated purposes,of skimming, rapid and thorough reading. Findings. .

indicated “a very insignificant variation in speed and leahmque according

to the purpose of reading.” Cites the peed for “the- df:velgpment of ..

= I
- : *

'ﬁemb;hty in rendmg at. Lhe uppgr e[en‘jgnmry levg] . . .

HlLL WALTER R. .“Inﬂuence of DII’ELUEH Upon tht;': Reading F!ﬁ}ﬂblhty of

AdVHﬂCEd College Readers,” Thirteenth Annual Yearbook Qf zhe Na-

::mz&l Reading Cﬂﬂferezme 1964, 119- 1’1‘5 I

Paund that reading passagﬁs with different sets of dlractmns du;l not
SJgan;antly L‘]ldt‘lgE the rgading rats of the LD”EgE students*mvclv&d

- N =
.1.,—.

LAYCDITFZ F “F[&}(lb!llty in Readmg Rate :md Emstallung,” Péri'epfllal r:znd ‘

f A total of 34 sixth grade studﬁnta (26 ﬁexlbla rf;ddgrs and, 13 inflexible)
“were checked to determine when flexibility and mﬂgmblhty bégm ‘Found
to begin below sixth ‘grade. Checked also the Etfzsz‘élizmg (inflexible
persistence) effect via tricky arithmetic problems contained in.the Luchins

Water Jar Test. Found that flexible readers tended to changé method c:tf
attacking th&sa pmb]ams but lﬂﬂﬁ{ihlﬁ readers did ntjt -

£y é!“ 2 N
' ; . a8
& & F_i )

LETSQN 'SHARLES T The Cﬂn‘struﬁmn and Eva]uatii_}ﬂ_ of a Test to

Measure the Flexibility of Read ng ‘Rate,” u;ﬁ'pubiis}‘iéd,dzjct_élfzﬂ disserta-
_tion; Boston University, 1956. ,

g
Describes one of the first tests for reading ﬂexibﬂizyi

LETSON, ‘CHARLES T. “The Emnve Influence of Material and Furpui-;é on
Reading Rates,” Jmmzcz! af Edicational Résearﬁ*lz 52 (February 19%9)_
238240, . .. % :

a9 - = - . rral

Indicates that merg]y tel]mg a pEl’sDﬂ t(} read‘* faster or slawc:r Wl“ not
change rate. . RN _

bzl
i

o

LEVIN BEATRICE A “Tha Flexlblhty of szadmg Eﬂte " in J. Allen Figurel’

(Ed.), Forging Ahead in Reading, 1967 Pm;e%dmgfg Volunie 12, Part 1.
Newark, Delaware: International Reading Association, 1968, 5965603,
(Dactural dlssutatmn Tgmple Unlversny, 1966) “w ' .
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McDONALD, AETHUR S “F!exibihty in Readmg, in J. Allen Flgursi (Ed) 7
Reading as an Intellecrual Activity, Proceedings of the International e
Reading Assu;rat:an, 8; 1963, New York: Schulastlc Magazmas B 85 _ !

~ Traces’ hlstgry dnd cites present c:CmelSiﬁﬁ in regard to thE concept ﬁf
"“f{:dd:ﬂg ﬂE}iIblllt}" : . : o]

| - . F

- =

s 5 s . : : F

METSI{ER CARDL J. “Readmg VErsatlllty A Siudy Df Rgadmg Rate and =
Cmnprshensmn in Grade Six,” Ezsseﬁanmz Absira::ts. 27, 11-A (IQES'?),_
3630- 3631 (Umv&rsﬁy of lllmms) : L

Purpcgﬁ:e was tD determme the r&iatmnshlp between FEddlﬂg versatility d]ld
other reading and mental 3htht:as Involved sixth- grada pupils “from-a high
socioeconomic suburb of a large, metropolitan area.” Findings indicated _
that in comparison with nonversatile readefs, versatile readers sr;sand less . -
time daily reading the newspapers, “do not read more books, or spend
‘more time reading than nonversatile readers,” and.* Spem:l noe more time
~and no less time partxclpdtmg in out- cf‘-schgcl activities” than the nonversa-
tile readers, e . o g

RE3 . I

&
=

T_A_UFFEE, RUSSELL 'G. “Speed Reading and Versatility,” in J. Allen
‘Figurel (Ed.), Challenge dnd Experiment in Reading, Proceédings of the
]nterl’lﬂtli’mdl Reading Assgcnatmn 7, 1962. New York: Scholastic
Magazines, 206-210. . . - .7 “ o o]

w .

Cites -the value of flexibility. A similar study invc}lvinga’ I'ﬂDdlﬁEd Wg:::r:l S
approach is mentioned. [nvolved 50 university-juniors, ‘divided into control
.and é};p&nmgntgl groups, The experimental group received. 12 weeks of
_ instruction — two 1% -hour meetings asweek. Use was made of Steinbeck’s
The Pearl and Frgedman s Principles of- Sociology. At the end, in both
‘fiction and nonfiction, “the mean rate of the expenmantal group was
significantly greaterh_.’ In comprehension, there were “no mgmﬁcant
differences hEtween the ‘two groups” (cf. Liddlg). Stauffer ;ays that it is
possible” for some pedple to eventually read almost as fast as they think;

flrst thcmg,h théy must break the “‘oral- visual” barrier, ; ! -

L F a T L =

Wigl’TYfPA_LTL A. “Rate of Reading — A Crucial Iésué;’ Journal of Re&ding,
13 (November 1969),.102;106, 154-163. -

Rewcws research from 1921 ‘to prcs&snt Cltf:S the views of kaar Wood,
'Staufﬂ:r Spache M;Laughlm ’Taylcsr and nthcrs Suggests the cant;mu:d

' reseamh on tha readmg gmcéss (2‘7 referen;ea)

20 % - )
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r-:Strﬁng inter&st in perégptiun can be traced back to the studies of Stroud in
‘the middle .I'950’s, Since that time, a variety ‘of studies relating-to *various
Fd;mrs of pcrcegt:gn have dppsared in.the journals. It is interesting o note
that as early as 1933 an article bn peragp[u:m appeared in the Jap&:zese
Journal :::ffipplzéd Psyc]ml@gj! Spa;& limitation¥ preclude the mclusmﬁ of- the
brilliant series 'of studies performed by Miles A.Tinker; the rcader is urged to
consult: kaerfs Bases for Effective RE’fIdlllgi pubhsheda in 1965 by the
University of /Minnesota Press, Minneapolis, which LDI’!L‘]II]S 356 references.
. Another review, by Sdmuef Weintraub and Earl Hanson, i3 “Factors. Relaling
to Eeadmg Rateslg Réédmg Teacher, 21 (Aprll 1968) 663-669.

,z’ -
E

BOTHA/ EUEE and ANN CLOSE. “Achfevemgnt Motivation: and S.peéd of

PErLEptlan in Relation to EEddmg Sl§111 v PErfeptuﬂ! and Mﬂfur Skdfs
]9 (1964), 74-78. . . :

v Statgs that s;gmf’cdnt pQSltlve ;qr;é];illcm 1§ fuund between need h;:nr

ac:luevement and m}prs:)vement of readmg spefzd amgng umvarsnty sludent:;

& )
u . F - 5
* e

___.:"‘E-USWELL GUY T “The Eelatu’mq}up between P‘cr;ep{ual dnd lﬂtE“ECtugl

Process in Readmg, C'a!zfc:rrrzta Journal of Educational Research, 7-8

(1956-1957), 99-103.

Ch&cked 60 universily ]umgrs and. seniors w:lh the \7;111 W&gﬁﬂéﬂ Rate of
Comprehension Test in silent reading and then with four pgrz_:eptual tests.
Qngrelatu:ms between the fth of reading and ptruﬁptual tests:- l) with
taEhlStDSEDpE plus DE:, ‘2) wnh paper and pem:ll plus ,’?’4 3) thh fllm

p&rceptlﬂn whllE n;admg, plds 53 Suggests ElEmEﬂtdry schcsls Shuu]d
- improve rate of" perceptmn skills for ease Df future :Gilegg studénts

[

DINHERSTEIN ALBERT 1., and R.A’E’MC)ND BLITZ. “Per;e lual DEIdyS and
Speed of Reading and Tappmg, Péréepﬂial and MEIEEH" Skills, 19 (1964)

867- 373 e

&

Hypt)thESlZEs that ntgrmﬁdéf differences in perLeptual ldi;éﬂ::iéé’ Wiil :
produce -a ;urreslg::mdlﬂg hierarchy in reading and tapping.” Results bore -

out hyputhgs;s, partlcularly for the older and less EduLthd sub_]t:s;ls

=P . . ‘g

FUDIH E(’_'}BEET “Cr:thué of Heron’s D;res;tn:nal Readlng Conflict Thegr}f
of Scanmng ’ Ptzfﬂfptzial azzd Mator Skills, 29 (August IQSE‘)? 271-276.:.

T

Dlssusses the Ehecjry of - scaﬁnmg taﬁhlsmscﬂpmally presented alph;lbétn;.;l
stlmuh prcpﬁrf:d by Heron in.*Perception as a Function GF Retinal Lm;.us

L . = L= -
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. - and. Attention,” American Journal of Psychology, 70 (1957) 38-48. Heron’s
thgc;ry “bdbll..dliy holds that eye- -movement lendencies established through
reading are 4lso. operative in covert scﬂnnmg begause tdLhiStQSLGpICd”y )
R E}iﬁﬂsﬂﬂ materul is gm:t:jdﬂd in :1 manner snm]ar to tl’iE way it 1s° r;ad
ﬁ?ﬂiilf!q, wien in hght GF his z:cmr:lusnan that eye mavem&nt [EndEﬂLlES ’
“operale swu;niially, not s:multanagusiy i - : -

-GEYER, J!‘Z)HN 1. "*Ferceétua—l. Syéiéms in Reading: A Temporal Eye-Voice
- Span Constant,” E)isserfatian Abstracts, 2' 8 (1967), 1?2‘5123 '
Remgmzad by the TRLA as one. of the year's outstanding dissertations. See
" Helen K. Smith (Ed.), Percepz‘zatz and Reading, 1967 Pra;egdmgg Valumc

. 12, Part 4. Newarl{ DEIdWEI’E lntemdhanal R.Eﬂdlﬂg Assac:atmn 1‘363 . : f
: 44-53. ' 3 2 LT e

GILBER,T_ LUTHER C.* Sacsgdlr; anements as a Fgctizr in Visual Perception

. in R‘Eadl * Joi r?nz?! Qf Edufﬂ’tzaﬂg! Fsyt‘fzaiﬂgy 55 (1959), 15- 19
By B ’ o : JJ
~ . . .. = Tested 76 LE}HEgE JLII’I!DI’S seniors; and graduates all members of classes of

“educational psy;halijgy Found that “both good and poor readers make.
more perceptual errors when they. read with eye moveigents than they do *
wherf reading without movements.” Also found that “saccadic movements /
: are associated with a substantially.greater loss in visual perception for the v
. poor reader than they are for the good reader.,” Also found that “both 7/
good and poor readers can process simple prose material mentally at a  ;

faster rate and more accurately than they g;tuauy do Whgn reading with ‘;/j -
Sd;LIlle movements. (5 ref&rensﬂs)
' : g/ o
GILBERT, LUTHER C. “épegd of Processing Visual Shmull and its-Relation / o
- to Reading,™ Jauma[ a:rf Educational Psythalagg 55 (1959) 8- 4. . .j :
=% .: é

- Checked 64 :c:llege juniors, semnrs and graduat:zs all mcmbers of lesses in
-educational psychology. Found. that if a phrase is left on a screen for 1/5
or 1/4 c}f a secgnd befﬁrc: gxtraneaus matarml is presented on- tha screen,

pEI’LEpIIDﬂ Ex:mnd dlsc: th;l,t thgre LAlSth a Substantlal ED'TEIEH]DI’I ,
“between, the length t:bf the . fixation pauses students use in reading suﬂple
prose material and  the sp&cd ‘with which the students can pI‘DCESS'

tﬂthSlGSLGplcauy prssc:nt::ci stimuli resultiﬁg me sn‘nplg phrases (G

M;:NAMARA W. 1., L. G. PATERSDN and M. A, T[NKER “The lﬁﬂuengc

of Size of Typ on Speed of Readmg in the Prmmry Gradgs, Sight
Stzumg Review, - (1953) 28-33. , ‘

i[’q\
Pd



A tntal -of :3,050 puplis were tested wnth author-made tests (McHamam s

: dissertatmn) type sizes used were 8, 10, 12, 14, 18, and 24. Found that in
= first two grades3 type size had no 1nﬁuence on reading. speéd. In the third

grade, 10, ~and 14 point type was read faster than 8, 18, or 24,
Suggests that typ& has no effect with reading until habits becgme stabi-
ll,.{(:d Fm‘ ddults 9 ]D Il and 1? pmnl type procurg cquivalent Speeds 6

MDGEE WALTER I A Labaratnry Sludy Bf the Relgtmn c:f Sf;lﬁ:téd _
. Elements t6 the Skimming Process in Sifent Reading,” 'unpubhshgd .

doctoral dlssartatmn Syracuse Umvgrsnty, 1955,

Purpose was tc ldgntlfy gbjﬂgtiveiy the Lharac:terlstlf;s of the sklmmmg

~ process in silent reading and to gain an 11151511: into the personal ta;tars B
. that are related to. efficient Skln’iﬂ‘!lng as E}{hlbltﬂd in the various patterns.”
77 pe,rss:ms were studleﬂ mtenswely Al! were gzven Lhe RDrschach Cv;;; :

_'werg phatagraphed the pthl}S are m::luded in the dlSSEf‘Iatan ‘No' sumlai'
patterns among highly effective skimmers were .found. Observes _that

freedom from disturbing emotional problems is a:necessity for Sk:lmmlflg
and suggests further research in ﬂ‘llS area. (ED ref’ergncgs)

'3

MQRTE)N JDHN “THg Effects of Euntekt Upon Spaed of Rgddmg, Eye
' Movements, and Eye-Voice Span .7 Quarrterly .Igurrzﬂl of Expértmenml

Psy;:haif;g}f, 16 (1964), 340-354.

—_— 4

-

‘ ,Students read &aluud 2(’)[) wsrd* passaggs— eye mgvements were recorded

race of speed output. Speed of reading was measured via
“syllable’ as urnt of measurement. Fasf readers used contextual cues more
ef‘ﬁ;lently than did slow readers. Fast readers also had a larger material -

along with a

span, suggesting that eye- voice - span measured in time. depends upDn the

; chosen SPEEE! and the material spzm

ONG, JII\:I, KENNETH SEHNEDER and JOSEPH MORAY. ‘iﬁéading Ability
and Perimetric Visual Field,” California Journal of Educational Re- -

. search, 1l (1950) 61457 . .

, “‘The perlmgter ‘was used tu rﬂEZiSLll‘E; 155 chlldren age abﬂut 11 Scares of
'pcwar I‘éddlﬂgg speed of readmg, and 1Q were gbtamed * It was found-that

“signficant sex difference exists in the sizes of the perimetric visual fields,

,bgys being about two degrees larger than girls.” No relationships fgund
between width of either the horizontal or vertical penpheral visual fields
and’ power, or speed af‘ reading, nor bEtWﬁEI’i 1Q and ‘size of penpheml'

fields. (7 rgfgrenctzs)

:‘.u.[:‘
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PATERSON, D, G.. "ang M. A. TINKER. “Studies of Typographical Faciors
"Inﬂuencing Speed of “Reading;” Journal of Applied PS}‘&!I&!ﬂgﬁi 15 -
(1931), 241-247, " e S

Two groups, 140 students in egch group (one ér,:;untml)_ were involved to
- deterinine the Eff‘éi;ﬁ ' backg ' ice, ve
White printjng on black background resulted-in 10.5 percent reduction’ of

speed. Discussed possible causes ‘and” applications, part_ir;ulézr‘ly for the

PATEESSN; b. G, and M. AQT\IHEER’._"‘Iﬂﬂugﬁcg of Line Wi;jih on Eye

Movemen ts,” Journgf of Expsfi&gen‘fg! Es}i‘flﬂ!@;@g 27 ( 1940), .572.577.

" Line \ﬁidths’f can be varied “ig , surprising degree without any adverse
| effect on speed.” Dpﬁiim'qm width is about 19 picgs; too short, 9. picas; and
" tod long, 43 picas. The short linie results in h:mgerlfiﬁaticzﬂs; the long line

Four experiments were conducted. to determine if* improyeq illumination o
affects speed ip feading, ‘Subjects were. students at Smitj College, Lighting *
- ranged from 2 of 3 footcandles to 55 qutgagid_las,‘ﬁesufts indicated wide-
individual variafions ‘but, as, groups, ne significant ﬁdifferenc:es”b%tween
reading efficiency in’ rate or comprehénsion and amount of illuminati@n,_ N
although a reja fonship between' Posture and illumination was observed, “ . -

. -"i.
ey

. C o - i
= SCHALE FLORENEGE Vertical Methads of .Increasing Rates of Comprehen
T S100,” Jotrngl of Reading, 8 (April 1965), 296.300

\ | Suggests th{: pCiSSIbIJIIy of réa;dring “squares” of print,

Crititizes findings é’mcﬁi;viewg of Stanford E, Tayic:g (cf. Taqu;‘ beffg':wé), R

STEﬁENS; DOUGLAS A., and ROGER L, ADAMS, "‘fmﬁrcvement in Rapid

Reading a5 Related to Vigyy) Acuity and Initjal Reading Speed; Jﬁiifjlia‘[( -
of Educationq] Research, 62 (December 1968), 165-168, . T
o E?isci;sses 36 engiﬁegring s{ﬁdgnts involved in rapid réading course at )

. Vanderbiit University, Each Student was identified as’ ejtper myopic or

24
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emmetraplc On b;is;s of the mlu;il rcading speed “the myopic and em-
e:tn:xpn; grgups were. dmded mt::: taster znd slaw&r rs:.:u;ierz. Fﬁllgwmg a
the lTl}*’DplL graup was 5|gmﬁ;antly greatér than thdt Df lhé ﬁmmgtrcpm UL
- group” and - *‘the group readmg initially faster m‘iprt;wr:d at-a more rapid ¢
».. rate than did the slower group.” ” Additional, ﬁndmgsxmdlmtg thiat, “by the
© final measure, reading speed wis more related to wsua! d;mty than, fo the
mdlwdua] 5. mltmi reading spEEd e - 3 0 :

4

= =- E

ST&QUD J. Ba “Eate GF V1spal Perchtmn as a Facmr in Rat:: of Rgadmg, - )
. Jou ngl of Educational Psychology, 36 (15?45) 4375@49% o A f

Thf: Chapman Cook Spced ‘of Egadmg “Test was given ‘to 570 pupxl% in
grades foyr, five, and six in a city with g population of 60,000,
Corroborated earher results of mvest:gatmis b}r Gates; reparted in 1922,
and by Sister Mary, reported in*1929. Found * EVldEnL‘E of d-significant .
-relationship (in the neigliborhood" of. 5(]) between rate of reading and rate
of visual perception a§ measured by test: Gf word SE]EL(IGH IEttET‘ seleutmn
and numbgr '%::h:s:tlcm (3 I‘EFETEHCBS) o EREEE -

LU B

"‘-SUTHERL \ND, JEAN. hé' REIﬂtiéhSﬁip between Perceptual Spaﬁ!;and Rate
. ofR fidmg, fgumé[ of Edm:atmzzal Psyaizf;kjgp 37 (Septemhar Egdg}) S
© 373-380 S S

L

e

. Eesults ‘show. thath—, training calculated to lI’ﬂpl’ﬂVE psmgptual span wxli dlSG

"";1mpm‘m rate of rcadmg and rate of perception.” Results are IHEBHCIUSW{:
but seem.; to suggeEst ‘that  ““the group - that’ had previous training in
- _pérceptual span made faster initial progress in. 1mprﬁv3rﬂam 1r1 raté tlmn a

;:ﬁmparable gmup that had n,gt had training in per;&ptual Spdl’l '

s e i . L 7 B
P o= T . - .
&

P 'ﬁ;’;; TAYL ﬁR EARL A, “Thie Spans F’emeptmn Apprehensmn and Recagmtmn |
e E{Elated to Reading and SpEEd Reading,™ Amét‘iﬂm Journal of
o Qphtﬁaﬂza@gp, 44 (l?i?) 50]_ 507, ¢ _

lees E\{[dﬁnﬁe Whlf:h mdﬁ:ates tllat avErag;g rﬂaders cannot sce several _
© . 'words or phrases at a single flxatlcm antams a tabla made from 5 DOD eye
movement fegnrds (:72 rLferEﬂCES)

T‘AYLDR STANEORD E. Eye Movements and Reading: Facts and Fallacies
e Huntington, .New York: Edu{:atlﬂﬂdl Devglapmental Laborateries, _
L " Hav&mbar ]953 o S = : .

_-F_i— - ;k 4

Enpgrts “The purpgse Df L‘hl% newslgttér is tt:) presgnt mfurmdtujﬂ g‘athﬁrgd ;

b,
L
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TAYLDR STANFGR[) L “Rebuttal to F‘gpar !:ys: Muvuﬂgms and Rz.ddmg
Reunn%ld;red ' Fourteenth Yearbook of the Nﬁf:éilﬂ'l Rfsm;fmg Confer--.
_ence, 1964, - - S : B CR . s

Taylgr refutes 4r&unu}n£5 rzmdt: by PElEF Simth (a::; Smith db;m:)

=t
= = 4

e Fgr;elﬁmn in hmdmg,* {i’ﬁl}ﬂv%’f _,flppitgd; Fs_}zgizaiag}s %,}E (15348)_,.'

©537-540.

Purpuse was tu determine if“three marynalaa illumlmtn:m lmensliy, 1ypt.(
form, and type size — which in themselves .at certain levels have no
significant retardation effect, have such an effect when combined. Found
_ that when ¢ombined, speed _of 'percéption was retdrded i0.4 perg.cnt
Precise Lmidjtmns involved reading 8 point type, italic type form; under 3
Zfﬂc:t:.klndleg for 1% minutes. Mgdsurmg mstrumzsnl was kacr 5 Speed czsl'
Reading Test. (2 refergmes) ' - e R

TINKER M'ILES' Al Brlghtmass Contra;t‘ 111m'ﬂixmmn imens}ty, .md'vls’ﬁ.ﬂ

Rate ﬁf fﬁddll’lg wis ch;skéd for var;akls levels c:f l”LllTlll’ldllDH lﬂcrtzagmg 7
. 2 illumination. bEyGnd 25 fﬂsl:‘;andle; had no Effe;i on speed of rcadmg

- g.urmggted material, -~

: =1 - )
1- - . Lok B, ' 4

=

TINKER, M. A., and D. G} PATERSON. “Eyc Movemonts in Reading
“Modern Typefa;a and Old Enghsh " ,simerﬁ:an J@z;rzral of Psy:;izalﬂgjp 54

B

(1941), 113-114. s o 1‘ w

: S
- 'l;yt.: mmfg.mt:nt plmtagraphs w;:n: taken czf ?0 sludcﬁts rmdmg Grdmary
'etyp;ﬁ]c,e and- O]d* Enghsh Found that" reading the latter tended . to™* ‘reduce
the span -of perception, to- inerease’ the numbet of f"mtmns total Perup-";
tmﬁ tJmE and thc number tJf r&grcsswe movements.” :
- o - L :
TiNKEE MILES “A.; and EC‘)NALD G. PATERSON. “Speed of Ecddmg Hme
Point Type in Relau@n to-Line Width and LE.Adlng,” f,ﬂurnﬁi r:zf Appl:e:d
e Fsydzzﬂagy ?‘3‘(194?) 81 S‘?’ ';; — :
- Purpose wus [Q de:tcrmmg l‘JxP u‘lﬁuence Df }me ‘width- :m{:l !Eddmg on the
speed of ri:.n:lmg 9 point type.-The results l]]dlLdlEd [hat optimal rate of
*tading occurs with line w;dths c:)t" 14 10. ’%D picas mth 1 to 4 pamts
1 leading., E o
y ,e : L
~TU, HORACE T C “Tha EﬁELtS QF Diffcrﬁnt Armngemgnts Hj thi.. Lhm;..sE
Language upon Speed and Lﬁmprehensmn of Silent. RﬁddllT o Jmfﬁmi
t‘}f Gezzetzr; Psyekalggy, 3&!(19?0) 321-337. o T

0 *
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For centuries the Chinese have been reading vertically; lutely, however,
some books have been .printed with the Chinese characters p*‘cs;:nted
hgnznnmlly ngcml stuchu. were m.ld:, by Ih; I[]VL‘:.U};diijl‘ whu nmed tlmt

a VEI’ilLdl p.ntcrn might a ;tually h; faster Ihan thg pn:sent Imnganul
pgucrn ui n:.ldmg (wards imvr:—: to ht: lﬂng dl’lﬂ lhr;.r‘g must b::- %ufﬁ;n,m

' IeuELh d]]d all umnqg}f!l.lbiaz; it is more Ltﬂ;lu’it tg [de in a llD[liDI][dl
manner. (8 references)
" VERNON, MAGDALEN D. Visual Perception and Its Relation to Reading, An
Annotared Bibliography. Newark, Delaware: Interndtional Reading. Asso-
ciation, 1966, revised 1969, -

Contains 40 annotated references.

WALTON, HOWARD N. “Vision and Rapid Reading,” American Journal of
Optometry, 34 (1957), 73-82.

Gives historical background of eye movement studies and notes that, al a
distance of 16 inches, a person can see 1.1 inches on either side at a
fixation point. This means he can see-relatively clearly three words of five
letters eich and “by utilizing general word shape, context and familiar

letter groups, a word al cither end of the central fixation point [may] be

deduced.” Notes that average adult reader fixates on each word for 1/4.—"

second, -and the aas:;adlg movement is 3/50 of a secgnd (20 refcrumea)

'ZACCARIA, ATTILIO, JR., and M. E. BITTERMAR “Effect of Fluorescent
" Flicker on Visual Efficiency,” Journal of Applied Psychology, 36
_ (December 1952), 413-416. ' .

Twenty students at University of Texas were told Elmt lhcy were B;mg

. checked for reading speed, using Tinker’s Speed of Reading Test. But they

" iwere really being checked as to the effect of AC and DC Qpcrgtgd
ﬁumrascent llghtmg on w%ual fatlgue Pf‘;rf‘armance wis nn:amrc:d Fcor [WD
Imn”’ Under the two ;Gnd!t!ﬂns perﬁjrmanze dld not d!fft:r Slgnh—
cantly;” but the ‘AC condition “produced a significantly greater drop in
critical fusion frequency than did the DC.” Only 25 percent of students
noticed the difference in the illumination, but, of these, all preferred DC.
(20 referénces)




PRQ{:ESSINE INFORMATION

The péi’iﬂd mclndiﬁg the latter part of the 1950's and all of the 1960’s has
seen a reemergence of studies on parceptign and processing of visual stimuli,
For the essential findings of Cla]mm s recently completed study on implicit
5pce::,h duung silent  reading, see “Speed Reading: Is the Present Emphasis
Desirible?” in Nila Banton Smith (Ed.), Current Issues in Reading, 1968
Proceedings, Volume 13, Part 2. Newark, Delaware: International Reading
Association, 1969, 57. ;

"BEAR, R. M., and H. 8. DDEERT “Experimiental Studies of the Relation '
between Rate of Reading and Speed of A;sa;mtmn * Journal of
Psychology, 10 (1940), 141-147, c

melnr as reporied in 1934, fcxumi a “direct relation” between rate of

rea;ﬂmg and speed of association. Studies by the authors reveal no such

“marked relationship.” Note that the difference in results may be 2 result

of statistics used as well as perception skills, A relation exists, but th
A “extent of the :elation is unu:rtam (13 references)

BROOKS, L. R. “The Suppre ssion nf’ Visualization by Reading,” Quarterly
JE)HFH.SII «:-f Fxpmmezzz‘a! Psychology, 1%! (NDVemba‘f 1967), 289-29y,

Describes four experiments which ‘‘demonstrate a conflict between rr:admg
verbal messages and imagining the spatial relations described by those
messages. Listening to the same messages did not produce comparable
mt::;srﬂ:remc with  visualization.” Proposes the following interpreta-
tions: *Visualization and reading mmpete for the use of neural pathways
specialized for visual perception,” and “the process of.reading hinders the
gﬁv;rs;un of_input material into any nonverbal form; that is, reading
foregs—the SuhjEEt to deal with information in a more exclusively. verbal
form than does listening.” (6 referencas)

BRYANT, N. DALE. “Contra-Indications for Rapid Reading Training,” Thir-
teenth Yearbook of the National Reading Conference (1964), 158:161.

Plea for attention to be given to those students who .do not, ake
improvements, without special attention, in high school and cﬂllege adult
courses stressing rate.

- ‘? _ EIRETSI{IL V. G. “Vyrazitel' nost’, Pravil’ nost’ i Skorost’ Chieniya”

(“Expressiveness, Correctness, and Speed of Reading”), Ngc}zzz! naya
S‘kktjlg 35 (August 1957)5 -18-23. )

eariy Elﬁmentary grades (7 referern;as) /’
. . . - : j
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HOLMES, JACK A., and_ HARRY SINGER. Speed and Power of Reading in

High School, Cooperative Research Monograph No. 14 (OE- a(}()lb)
Washington: U. 5. (L:::wmnnmn[?ruﬂmg DHILL 1966.

Comprehensive pre:-;cm.mz:m of the substrata- Lmtur theory of rLadm; and
unphmugrs stemming from the latest rescarch.

HOWARDS, MELVIN. “Strgt;glgs for Improving Our Lnnu:pts and [LLh—E

niqués in Regard to Speed 'in Reading,” Abstraces, Fiftcenth Annual
Convention, Newark, Delaware: Internationa] Reuading Association,
1970, 42. :

“*With thL wnr[d in thc Shd[}ﬂ it is im, Jnd w;lh lhc ma;s,‘«;m, pmblgms ul

""*"'f'um:tlcmal ;md tcnal l"ltErdLy, %pu:d rL.Jdm;:, i xrrelcvgnl Jﬂd inconsequen-
tial. The, essence of speed reading is a good, full mind which understands
fEldllDﬂh]’l!p% handles language with great lliuhty and a pETEL}lLllIEy “which
yearns and needs to collect information.” Suggests that © ‘people need less
to get information quickly than they need to understand relationships in
their world.”

OZIEY, PAUL W, “The C)ptlmum Grade LEVL! for EEJ!’JII]E Study, ”\Readuzg
Ir?zgftzvemezzt 4 (Fall 1967), 58-60.

To determine when a course designed 1o increase rate and lﬁL}!}(ptEhLﬂ%lDll
would be most effective, seventh, ninth, and twelfth grade ?udents were
taught. Classes consisted of two 55-minuie sessions each

ten- WLLI{ pu’lcd Fmdmgs 111dimted tlmt gltlm gn the s::w:mh Emd:: group

Gifted C‘hﬂdren EAtE[)Z‘!QHQ[ C']zzlffrffz 7 (_5prmg 1960) 27- ’?S

lugh ﬁ;)r the more gblz St_u.dt:nts;

McLAUGHLIN, G. A. “Reading at ‘Impossible’ Speeds,” Jaurnal of R&'ﬁdmg; '

12 (March 1969), 449-454, 502-510. &

D:almguxsh&s ‘between - nged re.m:lmg — whu..h [ take to include any
technique dealing with more’ than 1,200 words a minute — and skimming,
by. which I mean absgrbmgg IHﬂJTI’l’ldilGH only from what is clearly seen on
one line at each fixation.”” Discusses in some detail the reading processes of
a university graduate. Concludes 1) “speed reading has strictly limited

week for a



usefulness,” 2) *‘a speed, reader’s behavior is similar in nearly all aspects to
that of a normal reader,” and 3) *‘the only essential. objective difference
b::tvs(i:,.n speed readers and othier people is in their gye movement pat-

Suggests a- theory of parallel processing and gwez educational

terns’
ll‘ﬁpliLﬂtlﬂﬂE (26 references)

* MORRISON, IDA E. and MARY LUCILLE QAKES. “The Effect of Skim-
ming on Reading Achievement,” Abstracts, Fifteenth Annual Conven-

- tion. Newark, Delaware: International Reading Association, 1970, 59.
Compares the effect of fifteen minutes a day of guided skimming on the
reading achievement of children in second, third, and fourth grades, using °

control groups, over a four month period. Concludes that “skimming )

-+ seemed to result in increased readmg r:tﬁuen;y with ithe- greater gains at

I .

£

the higher grade levels, ;
= s 7

NAESIEN-, MARGOT, DONALD §. SCHAEFFER, and G. R. SCHMEIDLER
“Mood ‘as a Confounding Variable in Eye Dominance, Field Dependence

and Reading,” ngce:z'pfzml and Mﬁ}t&r Skills, 29 (August Iﬁﬁf}) 277- 778
Thirty-five university ﬂudents were tested to see any I’E]dtlﬂﬂghlp between

their mood (according to four scales each _containing seven categories), their
their eye

réading of a passage from the Nelson- -Denny Reading Test,
lence (axsr_grdmg o part gf the Hlddgn-

dummanc&: :md thelr ii{;‘]d depend____

dm’mname gnd g@@d mmprﬁhﬂnsxcn for S 5.in a ggad mggd (hut not ﬁjr
other §’s). Field dependence related to weak eye dominance and poor

cnmprehensmn for S not in a gmjd mnnd (5 references)
’ &

ORR,:DAVID B. “Note on-Thought Rste' as a Function of Reading and
Listening Rates,” Perceptual and Motor Skills, 19 (1964), 874.

E;plaratcry rcsearch téﬁds to suppa‘rt th‘e ndea that

“Speed Reading?” Jt:)zlmal of the Eéadmg Speez&lﬂt

PAUK, - WALTER.

(December 1964), 18-19.
Stud&nt% with an initial 'speed of 250 words a minute can be readlng at 500
. words a minute in a few weeks with no loss of comprehension “as tested
on 20 questions ]::Lrtsmmg to the selcctn:m Beyond this speed, loss in
anprehensujn is l‘IDIEd o
,F ULTON, E. C. “Tlrm: for , Reading and Memory,” E‘rifish Journal of
Psydmlﬂg-', 49 (]958) 230-245. . - '

“rate; of processing of

\

&N .\_ e .
Y
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Comprehensive study to determine the rate of comprehension in silent
reading under different conditions, Subjects from the Royal Navy swudied -
144 slatements a) under a certain time limit for the whole series, b) under
a certain time limit for each statement, and ¢) when only part of a
statement wais pr;sgntad Findings include the suggestion that ““there scems LA
to be a limit to the amount of material which can be understood in a given
Llime. If-we. prncéed faster than this, we may be able to recall sl;ghily more
words; but we shall not be able to recall more of the meaning .. .."”
chardmg speed reading, * “reading selectively at high speed will only l’n; an |
advantage over reading unselectively, if soon afterward the reader returns to
the information which he has selected” as, say, in notetaking. (16

refc;rences)
SAMLIEL , S. JAY. “Effect of Word Associations on Reading Speed, Recall, =S
and Guessing Behavior on Tests,” Journal of Educational Psychology, 59
(195)1?15 e

Er;:nntams the results of two studies, one involving fifth and sixth grade
pupils and the other.involving college students. Purpose was to determine if
“a paragraph containing words with high-associative relationships would be
r&;d faster with better recall than a paragraph containing words of
low-associative relationships.,” It was predicted that when studenis ‘answer
multiple-choice questions without having read the paragraph upon which
the questions aré based, they would choose alternatives on the basis of the
strength of the associative relationship between the words in the stem of
the question and the response alternatives.” Fmdmgs verified both hypmhe-

ses, (13 references)

STONE, DAVID R. “Speed of Idea ér:xllés::ing in Qiliveréit;’ Study-Reading,”
Journal f_::f DEFE’ZSPHZEH?&I Réadfﬂg; 5 (Spring 1962), 149-156.

af'fect thElT feaﬁing effluency by vazytng the mﬂde c:f :_l_tta-:kj Thi:
students read and recorded for themselves the time required 1) to read a
500-1,500 word passage, 2) to collect notes on the passage, 3) to reread
the passage quickly. Separate times were kept for article-type passage and
textbook-type passage; the latter was handled with greater ease because of ,
the additional cues. Discussed M/1, C, A-R, standing for motivation/identi- . -
fication, collection, a:tw&rezgnstructlﬂn Muc:h uﬁprgvamf;nt made over I
control group. (7 referernccs) ;
i’ . = g

THOMAS, E. LLEWELLYN. “Movements of the Eye,” Se:iérztsz: Amemcgﬁ"
219 (August 1953) 88- 95

mgvamgnt 15,thﬁ: s;cgade but the saccade Df readmg is m:tiatad ina




different way. When one gazes at a line on asprinted page, only three or
four words can be seen distinctly. If every word in the line is to be read,
the eyes must jump two or three times. How.often they jump depends not
only on the reader’s abilily to process the visual information but also on
his interest in what he is reading. Thus the reading saccade is initiated pot
so much by the image on the periphery of the retina as by a decision made
within the central nervous system. Fixation times lengthen as the material =&,
becomes harder to comprehend. The eyes may return at intervals 1o words.
scanned carlier; these regressions indicate the time it has taken the reader

faulty. Because we have long experiences with the English language, we

: - anticipate common sequences of words and so may fixate only the first

few words of a phrase.”
WIEELER, LESTER R., and VIOLA D. WHEELER. “A New Era in
Reading,” Reading Teacher, 16 (November 1962), 109-112. S

stresses the need to break the sound barrier in reading rate improvement.
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STUDYING

i

F{}llﬁwmg are relerences to research involving mte i:nd aspects of studying
(skills, E,lejcggl area performance, and grade point gve:rdgﬂ)

BAHE, VIRGINIA. “Reading-Study Instruction and College Achievement.”

- Reading Improvement, 6 (Winter 1969-]970), 57-61, 77,

Describes a two-year study to determine if instruction in reading and study
skills **could significanily improve the substandard scholastic performance
of selected University of Wisconsin-Milwaukee freshmen. of high learning
potential.” Involved in the first part of the study were 33 experimental
volunteers; in the second part, 20 volunteers. Goals of the eight-week
summer program included improvement in reading rate and - flexibility,
concentration, detail in study-type reading, note-taking, studying toch-

niques, and writing examinations. Retesting at end of training indicated

many significant initial mean gams which, "however,” were temporary -

« ac;ardmg o faiiaw up tgstmg nine mfmtha later in Ex;};rlmént I and four

rate | was the* cmly s;gmf‘cant Iastmg 1mprﬂvemt:nt by both expenmcnml
groups.” The academic performance of the subjects in the experiment “was

| 111ﬁ,ru:)r to lhﬂt c;:f the c:nntmls but ngt mgmﬁcdmly 50, {hraughaut th;z

7 :Up in Exprsnmznt IL” Bahe dl%LUSSES pgssmllm;s why sngmﬁmni unpmv;-

CA

ment in reading-study skills “was not accompanied . by significant improve-
ment. in academlc peri’mmancc of the experimental groups of
Vﬂlunteérs cael (29 reﬁ:rem;;s) ’ ' : .

iF

\RLSON, ELEANOR G. “An Investlgatmn of the Ef‘fgcts of Dcvelgpmema]
Reading Instruction in the Seventh and Eighth Grades,” . Dissertation
Absmzcts 28, 2-A (]957) 490, (leyersuy of anesma) '

hwn!v&d 460 seventh grade puplls z:md 4?4 ughth gmdc: puplls in Austin,

--Minnesota. During the first semester,. apprcmm*ats:{y half. .. were Ei’:!'(jllcd

in regularly scheduled readmg classes; the ‘other half, in science classes,

Durmg the second semester, scheduling was reversed. Reading instruction

“followed procedures in effect since 1952 when reading became a required
one-semester course for all students in grades seven and eight of the Austin
junior high schools,” At each grade level 36 subgrgups were formed for
analysis of data. Findings indicated that “students in the experimental
groups in-both grades achieved significantly higher scores than those in.the

- Fontrol | group in speed of camprehensmn vnﬁabu[ary; and levr_zl of compre-

" hension.”" Findings also indicated “significanit differences in achievement
. among low, middle; and high intellectual ability levels in all areas measured,’
" excepl SpEEd of Eﬁmprehensmn and- ablllty ts:r read science matt’:l‘ldls Yo

£m

-,




HARRIS, ALBERT J. “Research on Some Aspects of Cémpréhensi@n: Rate,
Flexibility and Study Skills,” Journal of Rﬁﬂc’ffﬁgi 12 (Dczgmber IQGS),
205- ‘310 258-260, ‘ :

L .

Reviews "rescarch relatmg to rate and flexibility, rate and ;,gmpn;—‘}u:ns:un _
rate and study skills, and research reading. Cites a study by Walter Pauk- -~
(see below) which contains findings that question the value of attention to

rate in a course deglgned to 1mprﬂvc study. skills and schciarshup (22

rc&r&nces) o -

T3

FI.!NG PAUL T., W ILLI AM D. DELLANDE and TERRY L. WALTER. “The
Prediction of Change in Grade Point Average from Initial Reading
Ratgs ” Journal i}f Reading, 13 (De;erﬁher 1969) 215-218, 245-246,

Expermemal group ::ansnstgd of 115 graduates and undergraduazes enrolled
in a.reading improvement pragram at the University of Missouri, Columbia.
Tachistoscopic training was included in the 20-hour program. Changes in
post-semester grade point averages were not significantly different for
studerits: with initial reading rates of 250 words a minute or more, or for
students with initial reading rates -of 200 words a minute or less. However,
**students with initial reading rates of 200 t6 250 wpm had an increase in

 GPA which was significant at the .05 level.” (8 references) 7

r

PAUK, WALTER. “Scholarly Skills or Gadgets ” .faumal af Réadmg R (March
?65),234239_ S .

DEEEFIB\}H study mwulvmg twa courses at Cnrngll the first a six-sessivn
study skﬂlxgﬁurse with no attention to speed raadmg, and the second 2
fourteen-session course, the first two sessions of which were on “speed -
reading, which prc-v;dgd instruction in using reading pacers . * The two
_ - .experimental groups were matched for sex, year, school, and SAT scOores
. with -a control group. The courses were taught in-fall semester. Gradz-pmnt
,averag&s between fall -and the following spring semester were analyzed,
_Findings® indicated *“in comparing the six-session study skills experimental
group with its control group, we’ found that there was a three and one-half
grade-point - difference in favor of the ‘experimental gmu;:“ (p <.01).
“Comparing the fourteen- -session study skills experimental group with its
contral group, wesfound a two and three,=quarters grade-point difference in -
favor of the experimental group” (p <.05). Furthar analysis revealed that ST
“the students in the six-session . study - skills course - achieved an average L
grade point gain- ‘which .was three times. that of the smdents who took the
- . fourteen-session course.” Pauk dISEuSSES the Eduﬁ:atmnal 1mplxcatxcns of -

these f‘indmgs (2 references) . s oo Ty




ROOT, PAUL R. *“*Speed Reading: Its relation to High Schobl Aéhievement in
 English, History, Mathematics, and Science in Hot Springs, Arkansas,”
Dissertation Abstracts, 25,3 (1965), 17‘91 1792. (University of Arkansas)

Furpése was to evaluate *the ‘ipEEd Ieadmg program in the senior h]g’!
- school at Hot Springs, Arkansds” dnd its effect ‘upon grades De:pe?famtf*‘

variables. were gained in grade-point average in English, hlsmry, mathe-

- matics, and sciénce. Independent variables included participation in a speed - .
reading course, sex, socioeconomic status of the family, junior high school

- attended, number (::f children in family, and grade level of the student at
the time of his . participation in the reading course. “The major con-
clusion ... was that the grade-point average in history and science was
51gmﬁcantly affected . by participation in a speed reading course, but the
gain in grade- Pﬁmt avemgtz in English and mathematics was not :ﬂgmﬁgamly -
aFFe;iEd by participation-in a speed readmg course,”
;5

.‘ SHORES, 1. HARLAN ““Dimensions of Réadmg Spegd and C'mnprah&nsn:m
Elgmemmj: E?ngsh 45 (January 1968), 23-28, 43.

)

to word rec_:csgmimn) r:lﬂd_ bglldwgral t[emﬁnts" (“Cm he drst_mgu:sh main
ideas from subordinate ones? ‘Can he evaluate, criticize, use a distions

find" his way with a map?”). Cites the results of studies indicating that
" pupils must be taught ~flexible” reading skills. Stresses the value of Iaaghmg

pupils to read purpgsefully

¥
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Follow mg are references to research mmlv:ng rate and af;p&;ls of conditioning

(operant ;,undltu'(mnE, group gu;}gdngg_ dnd_hypnaug Sugggsnun)_

CRAIG, MARGARET L. “A Study of th; Effectiveness of Group Guidance
on Reading lmpmvgment of a Gmilp of Junior College Freshmen,”
Dissertation Aé?frzzg:s 28, 1-A (}957)3 47-48. (University of Sauilmm

stszsaipp;) \
;)

. . 4
Involved frcshmn' students in two. sections of an 1mpr::wemam of reading

course at Hinds Tunior College. m;Rdynmnd Mississippi. Elghtcen students.
were randomly selected from each of the two sections, nine serving as un .

experimental group and nine a control group in each section. *“Once a week
for... twelve: weeks the two experimental groups participated in a
one- ]mur nondirective group gmdan;e session.” Findings indicated *no
sxgﬁlﬁcanl change in the f;xpenm&nt;ﬂ and the control groups in reading
improvement, dominant interests, or movement relative to. ideal self-
concept,” although, it is noted, group guidance “might be more effective if
extended fz:nr more than 1welve weeks.”

DONK, LEONARD J. et dl “Toward an Increise in Readmg Eff’f:u:n;y
Utﬂi,«:mg Spe:clf" ic Suggf:;tians A Frahmmary Appl‘ijdch 7 fntsrnﬂnf}fzgl

Desanbe‘; an pranment‘ﬂl design to Study the effectiveness of suggestion to
.ncrease reading speed. Twenty-four university students were. selecied for
“their hypnotic susceptibility from forty-eight students enrolied in a mental
hedlth ElaEE Pralm’unary ﬁndmgs “mdlcate thgt a hypnut:; mguctmn or

[P—

MAXWELL, MARTHA J., and ARTHUR C. MUELLER. “Relative Elfective-
ness of. ngimquea and Placebo Conditions in Changmg R_g.;dn‘ig ika,tgs
Journal afReadmg, I (DEGEmber 1967) 184-191. :

instrictions to prar‘;tlrzﬂ f’-:br a w&ek A se;ﬂnd group of 40 students ‘were

given materials designed to motivate them to read faster by stressing the
1mpnrtame of rapid reading but without a des;nptmn of speufxc tech-

- niques.” The remaining 40 students served as a control group. “The -
experimental group, given. techniques and urged to practice showed Elgﬂ]ﬁ—‘

cantly greater rate gains (33 percent improvement) than either the group-
. receiving motivational material (11 percent mlprﬂvament) or thg u‘:mtra]s (‘:’9
'gpércent 1rnprc;:vernent) ('? refgrérn:es) o : :

"




WARK, DAVID M. “Case Studies Behavior Modification,” Eighteenth Year-
' ~ book of the National Reading Conference, 1969, 217-228, '
¥ - & -
Presents five case studies of students who increased their rate uand study
skills through reinforcement behavior. The students, who were enrolled in a
how to study course, first found théir words-per-minute rate of reading a
textbook and then entered into a self-réward contract. ‘Wark discusses the,
cases in light of the,theoretical background for reinforcement, including
references to Watson, Skinner, Wolpe, and others, (21 references) . :

F
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SEX DIFFERENCES - - p
During the 1:933.’5 came a series of studies relating to sex; who reads faster, -
boys or girls? Various results were found, with most favoring girls.

BERMAN, I. R., and, C. BIRD. “SE:{ Differences in Speed Gi Rugdmg - .
Journal of Appbéd Fsychology, 17 (1933), 221-226. .

A study bas&d on 463 WOITEn ﬂﬂd "32'7 men — one gmup gf a thrc; grnup
thﬂﬂ men; 31] were sc}phumf}re psyghulag}' students, C‘lduned a resul[ of

femaie © ggngml Idnguagc superiority that is manifest f’rc:m infancy to adult
life.” . .

! .

I

MC]C)RE I. E. “Sex Differences in Speed of EEgldmg Journal {}f Ltpen—
mentgl Edlfézifiéin 8 (1939), 110-114.

Testing 1,215 bgys and 1,518 girls from Grades 8 thmugh 16,. rcsults
showed girls read faster than boys in every grade except last two gmde% in
college. Measuring Instrument was the Van Wagenen Rate of Comprehen-
sion Test, Form B, part of the battery, kxmwn as’ the Unit- S;ales of
Aptltude (7 refgrengas) : .

ORE, I. E. “Sex Diffarenﬁes in Speed of Readmg A CQFfEi;UDﬂ Journal
of E;:pgﬂmgzzfgf Fducation, 8 (1939) 245. , T

Certain errors in the ‘data were pgmted out’ hy [;Eurge K. Bennett and
Sydney Roslow of the Psychological Corporation; *“*fortunately, the errors
d;d not t:hang,a the basnc ﬁndmgs appreuably i Errms rélated tr:: the

'fﬁul’ gra les were sxgmﬁgant - but stllI fav:jrmg glrls i thESE tw:j and as a
whole. (1 referem:e)

1 - : - d ?
MC)CIRE J E “A SQLdy Eif Sex Dxfferen:es ln SPEEd of Readmg, Peabr_;dy ‘

A mgdlﬁed teph::dtmn s;:f a study made by Traxler 111 “1933- 1935. Results

were similar; no statistically significant difference could be found, either in *
intelligence or reading speed Used Iowa Silent Readmg TEst and the Otis Lo

Test, (6 referencgs) o S | i

L]

TRA;'J;{LERK A. E. &.‘SE E!lti‘;l‘ﬂ g in Rate Df Readmg in High Schaal ” |
Jgurzuzl Qfépplied Psyche' qv. 19 (1935) 351 352 :




sophomores, Jumc}rx gntj Szmurs (totaling 256 boys and 283 girls), i was
found that there were no \:’;idtlill{..dl!}’ significant differences. Concluded
“that, as groups, boys and girl “read ot equal rates throughout the high
school, Giri; may possess ... i gf:ncral language superiority over boys, but
there is no evidence that ihlb suPErianty, if it exisis, inlluences the FL]AIWC

readmg rotes of girls and hi)y%: at the high %Lhﬂi}l level.”
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MEASUREMENT )

z

How to measure reading rate increases is still a’ perplexing problem. Answers
still need to be found for basic questions. Some of these questions are
contained in the writer's article,” “*‘Reading Rate: Claims and Controversies,”
Proceedings of the College , Reading Association, 1967, E‘Z!thcr references-

follow,

BERGER, ALLEN. “The Reliability? of the Fi‘c;fkibfi'iity of Reading Test.”
Alberta Journal of  Educational Research, 15 (September 1969),
165-168, S ' . '

=

. Describes™ the: step-by-step procedure used to.-obtain Pearson product-
moment correlation coefficients for the three forms of the Braam-Sheldon
Flexibility of Reading Test. Each form i§ composed of five passages —
narrative, literature, science, history, psychology. Overall rate reliabilities
obtained with university freshmen were .89 between the first and second
forms and .90 between the second and third forms. (4 referemfces)

BERGER, ALLEN, and DONALD BEGGS. “Within-Groups Changes in Read- -

ing Perfgrmance, A Further Analysis,” Perceptual and Motor Skills, 27
. R | .

(October'1968)-292-294, , .

Although ‘many studies’ report results in ters of mean differences, not
often is attention given to" changes within the groups studied. Further
- examination of a study (Berger 1968) showed that each of the four
methods groups contained students who incredsed and some who either
decreased or maintained the same performance at the end of instruction.
Suggests the value of increased attention to the performance of individuals
within groups studied. (2 references) o ' )
BLIESMER, EMERY P. “1964 Review of Research i College-Adult Reading,”
Philosophical and Sociological ‘Bases of Reading, Fourteenth Yearbook

of the National Reading Conference, 1965, 238, -

- Cites weaknesses found in many investigations.

DAVIS, .:FREDERICK B. “Measurement of Improvement in Reading Skill
, Courses,”” Elevenih Yearbook of the National Reading Conference, 1962,
. 3040, S - B

#

Problems involved in measiring rate of reading are highlighted by Davis. He . -

notes .that by. merely telling.a person to ‘read -faster he mnay. read from 40
‘percent  to 80 percent’ faster; - this fact,. he says, is rarely taken into
consideration in meaguring rate of reading. He notes:also’ that tests must be

w




. By

developed to measure the different types of reading such as skimming,
- = reading for the main thread of thought, and reading 1o understand the
content, Furthermore, h; points, out, even though a pre- and post-
standardized test is prﬁperiy adminstered, contamination may creep in as a
- result of the students possibly having been trained to respond to a different
set of instructions throughout the speed course. (8 references)

EU_RICH ALVIN C. *“The Relation. .of Speed Cif Rzgdmg to C’ompréhensmn
- Sfim::zl and Sﬂé:éty 32 (1‘?3?@) 404-406. R L

reasure TEIJIIL}]]SIHP bglwggn rate and LLIIHPTLI’]EI‘ISIUH Ct}n;luduj thdl “the ‘
relation between speed and comprehension is dep&nd;nt upon the manner
_in which each is mt,:dsured The average of twenty-six correlations reported

' “in this study was .31.. chtgd as being rather low. Tests used included
Minnesota Speed of R&ﬂd'r’% Test- A and <B; Lhapman -Cook Test A and B,

,mcj Monroe Spégd Test, FDI’IH | and 2.
, _ N ; K .
‘GLASS, GERALD G. “Eate of Rf‘ddlﬂg A Correlation and Treatment

Study Jc;zumzzi of Reading; lL(Des:embér 1‘:}67) 1‘5}68 IE‘J?S

it Invest:ggtcs %Evap;aﬁaﬁlez (mte af pEI‘LEthDn vmdbulary, mmpulswen;ss
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tions Uh[dlﬂéd (4 rzferénges)
#
Z,D ! ES JAE‘K A, “Spced Cmnprel’ensmn and. Fgwer in Eeadmg, Eleventh
Yearbook of tlze Nanc}risz! Reading Conference, 196-, 6-14; =

%

&

Discusses the Substrai‘a factor theory and an experiment based upon the
theory. The theory .is ““concerned with the way the mind mobilizes sets of*
sub- abzlzfres into an ordered armngerngnt of hierarchy.” The experiment
mvalved 4(3{3 studénig whﬂ ‘were glv;n Sc‘lma 56 zsparate tests m;lu‘dmg
rss;z;ptual abllxtles study methgds skllls aﬂd dlﬁ[udﬁs and mterest'
Sfactors .. . .” Faund that power of reading *“is greatly dapéndent upon 4

kngwlgdga of words.and the LDﬂLE]}tS that they symbolize.” (2 references)

B

- HUMPHRY ,- !{ENNETH H. -“An Investigation- of - Amount-Time and -Time-
Lumt Methc}ds of” Maa*zurmg Eate c:xf Readmg, Jg}zmral of Devsk_)p—




\

¥

LETSON, CHARLES T. “Speed and ﬁnmprehensmﬂ in Eeadmgf‘ Journal of
- Educational RESE&!’::FI 52 (1958), 49-53, : L. e

Reviews studies on the relatmﬁshxp of rate and LGmprhEﬂSiﬂﬁ Study
involved 601. college freshmgn in early 1956. Found that when considering
“the’ number of right responses only, relatlénshlp between speed and-
. comprehension is high; when considering the ratio of right responses and
number attempted, relationship is low  and negative; relationship beiween
speed (words covered) scores on difficult and easy materials is high;
relationship between spéed and comprehension scores on difficult and easy
materials.is moderate; relahcmshlp ‘between speel and comprehension scores °
is lugh far easy matcrlals ané d{:LI'EﬂSES as dlfflculty IHLFEASES ‘readers tend

IﬂSLfo:tlUﬂdi Set and Information on Reading Raté,” Fourteenth Year-
E?{?{?k of the Ngﬁsﬁgl Reading G‘ﬂtzfergnee 1965, ]31 187.

MAXWI:L.L MARTH 1. An Expenmental Investlganan of the E.ffect of

lnstruztmg studentg to read faster onsa standardlzﬁd test ‘produces signifi-
:;antly faster reading rate, Suggn:sts that reading rate gains following training
“may be mere artifacts — since the student’s initial speed potential (i.c.,

how fast he cauld rﬁad J}}i f'i:sr;:mg himself) is not known.” (2 rgfaren;es)

RANKIN EARL F., JR. “The Relatxfmsh;p between Rgadmg Rate aid_

Comprehension,” Eleventh Fgarbagk af zize Nafz:::z:&l Reading éﬂﬁfer—
erce, 1962 1-5. ' : .

the éxlstence c:;f rnut:h cuntrad;ctlgn “and: mjnfusmn Pamts out thai mu;h'
of the confusion is a result of poor measuring devices, poor measuring
prﬂsedures differences in’ difficulty and familiarity of materials, the

~intelligence of the readers being tested and/or other factors. (16 rgtgrcnces)*

MN](IN EARL F., IR. “A Ngw Method of Measurmg Raadmg Impmve-
' I’I’iént in J, Allen Frgurgl (Ed.), Reading and Inquiry,” 1965 Proceedings,
10. Newark, "Delaware: Inferﬁatmnal Reading Association, 1965,

- 207-210. T
f Discusses t’he res’idual gaiﬁfif;ethc:d of mgasuring rate.

EGEINSGN F. B. “Spezd Ve sus Comprehension in Readmg, a Discussion,”
JgHmal Qf Edac&narzal Psyﬂhslsg, 31 (194(}), 554- 558 '

o Tlns is a re;:ly tc:- M A, kaer s article; “Spead Vérsus Emﬂprehensmn in
Ce Readmg as afﬁgcted hy Level of leficulty,” Journal Qf Educational

=,
P
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Psy&izal&gy, 3@ (1‘339) Sl-§4 Rabmscm draws cufferem ;:Dnc:lustgns Frc:-rn

41

readers edugatlaﬁal Epérlenué hg feels Ehdl most :::f‘ thg Expﬂfll'ﬂéﬂidl
“‘evidence denotes an _opposite rzlatlﬂnshlp,’_ and he Lités an artifact — the
test measures itself — as a source of confusion. t

R@BTNSGN F. B.” and F. H, McCOLLOM. “Reading Rate and Comprehen-
sion Acﬁuracy as Determinants of Reading Test Scores,” ‘Journdgl of
Educational Psychology, 25 (1934), 154-157: "

B " N .
Twn groups, one of Ihe 37 Lﬁllegé frESﬁmEﬂ whﬁ C)rEd in lh:: lughest 15
the lowest 15 percent were checked; f‘nund that re dulg tests arc faulty mf
that speed scores raise comprehension scores; that is, the faster reader tE!‘ldEb
to get a higher Lf}l’ﬁprhEHSIDﬂ score, -

4

S'Tl_?ﬁ.(i)[Jl}i 1 B., and M. HENDE; SON. ‘*Rate of Reading and Learmng I:iy : :
- Readiﬁg; JCJHFIIEZ c.if Educational Psyc’h&lﬁgy 34 (1943), 193- ““;Jﬁ S .

Three experiments were candu;led to determine:the relatmmlup between
rate and comprehension. Found _rio ‘relationship. Said that in normal
reading situations the brighter person, who may normally read faster, may -
. lend to think about different ramificati&hs stemming from his rcadmg, thus
~ slowing his speed. All that can be said about the relationship is that “it
varies with the conditions of reading. lITlpDSEd and with the method of
measun:rném emplaycd (8 refgrerlcas) : :

T!NKEE “M A, “The Relatmﬁ gf Speed tn Qﬁmpléhénsmn in Readm&
SL‘in)l and Society, 36 (1932), ISS 160. ‘

 Reviews studies and notes. strengths,}and w‘eaknsss&s ‘Concludes tfhat “the
only adequate method. of discovering the true relation between speed and
cgmprehansu}n in. Epemf‘c reading  skills' is to measure rate and comprehen-
. sion on the same .or stricily comparable material.”” Further, “data obtained
- by this method reveal very high: intercorrelatioffs. With the evidence now
- available, thé only justifiable conclusion is that there is a clixse reiatmn:
between. speed and agmprehﬁnsmn in readlng - ;

TIH!{ER; M A. “Dr. Rabinson. on Spt:gd Versus ngprehgnsmn in: Eeadmg . .
A Diseussiﬁn," Journal of Educational Fs_j;zahaiag;, 31 (194(‘3) -559. 56@ :
This is in reply to Robinson’s charges agamst kaer 5 artlcls “Spééﬂ VEersus

- Comprehension  in- Readmg A- Dsscussrgn .fgurszal of FEducational Psy-
_fkafgg!,. ED (]939) Els94 ’Tnnksr mamtams therg is no artifact and
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charges Egﬁmsnn with **an uﬂleSilflEd xmgnterprgtatmn f my results.” He,
_cites SEI?dHt]LS as having a mlg in the- Lonfusft:m o s
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WARK, DAVID M-, ;md MQNIQ’A KC}LB “An Expérimsnt in, ngi-Fressur;
Journal of Keading, 11 (Degembr;_r 967)§

j E

Reading Instruction,”

I79§i83- ' ‘_;'(‘ . i . .
;anu5111g esults Df a study mv@lvmg university StUdEﬁIé in

F‘rcsenis ﬂ’lE re
nd I’ ght provoking letters.
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